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The article deals with the comparative analysis of traditional and innovative methods of teaching English at universi-
ties under conditions of internationalization of educational space. It examines the contributions of native and non-native
teachers to an English Language Teaching (ELT) program in Ukraine. It stresses that, in spite of a recent upsurge in writing
on issue of non-native English-speaking teachers (NNESTSs) in the global discourse of English language teaching (ELT),
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Y cTatTi 34ilcHEHO KOMNApPaTUBHUIM aHani3 TpaguuiiHMxX Ta iHHOBALIMHUX METOAIB BMKNA4AHHA aHrMincbKoi MOBU Y
3BO B ymoBax iHTepHaLioHani3aLii oCBITHbOro NpocTopy. PO3rnsHyTO po3LWMpeHHs ayauTopii Ta niaBULEeHHS MoTuBa-
Lii HaBYaHHSA 3a paxyHOK 3arly4eHHs HOCIiB MOBM B akadeMivHi mporpamu BUBYEHHS aHrmivicbkoi mosu (ELT) B YkpaiHi.
BogHouac nigkpecneHo, Lo, He3Baxatoum Ha HeJaBHE NOXBABIIEHHS Yy CBITOBOMY AMCKYPCi 4OCHIAHULBKOIO iHTEpeCy A0
focsigy HeaHrnomoBHuX yunTenis (NNEST), wo npautooTb y pamkax BMacHUX AepXaBHUX OCBITHIX CUCTEM, iXHi BHECOK
3anMLWAETbCst CEPNO3HO HepoouiHeHNM. CTaBneHHA 40 BYMTENIB-HOCIIB MOBM Ta BiTYM3HAHMX OCBITSH, WO BMKNAOaKTb
iHO3eMHy MOBY Yy BuLIAX YKpaiHW, AOCNISKEHO METOAOM aHKETHOIrO OMUTYBaHHA CTyAeHTIB [HINpOBCLKOro HauioHanbHOro
yHiBepcuteTy imeHi Onecs loHvapa.

Knio4yoBi cnoBa: TpaguuiiHi Ta iHHOBALiNHI METOAN BUKNAAAHHS, BUUTENb-HOCI MOBW, HEAHTTIOMOBHMWI BUKNagad,
aHmincbKa gk iHo3emMHa MoBa.

B cratbe ocyLlecTBneH KoMnapaTMBHbIN aHanu3 TPaguLMOHHBIX Y MHHOBALMOHHBLIX METOAOB NpenogaBaHns aHrmnin-
ckoro s3blka B YBO B ycnoBusix MHTEpPHaLMOHanu3auum obpasoBaTenbHOro NpocTpaHCTBa. PaccMoTpeHbl ycnosus pac-
LUIMPEHMS ayaMTOPWM U MOBbLILIEHNS MOTMBaLMM 0Oy4eHMs1 3a CHET MPUBMEYEHMS HOCUTENEN fA3blka B akageMuyeckue
nporpaMmmbl n3yyeHust aHrnuickoro si3elika (ELT) B YkpanHe. B To e Bpemsi NOQYEPKHYTO, YTO, HECMOTPS Ha HedaBHee
OXMBIIEHME B MUPOBOM AMCKYPCE UCCIea0oBaTeNbCKOro MHTepeca K OnbITy HeaHrnosa3bluHbIx npenogasartenen (NNEST),
paboTarwWwmx B pamMmkax 0TEYECTBEHHbIX FOCYAapCTBEHHbIX 0Opa3oBaTENbHbIX CUCTEM, UX BKNag OCTaeTCs CEPbE3HO He-
JooueHeHHbIM. OTHOLLEHNE K YUMTENSM-HOCUTENAM A3blka U OTEHYECTBEHHBLIM Medaroram, npenogatroLM MHOCTPaHHbIN
A3bIk B YBO YkpauHbl, uccnefoBaHbl METOAOM aHKETHOrO onpoca CTyAeHTOB [JHMNPOBCKOro HaLUMOHanbHOro yHuBepcuTe-
Ta umenn Oneca MoHYapa.

KnioueBble crnoBa: TpaavuUMOHHbIE U MHHOBaLUMOHHbIE METOALI NPenodaBaHuns, yYnTenb-HOCUTENDb A3blKa, HeaHrmo-
A3blYHbIVA Npenogasatenb, aHIMUMNCKUIN Kak MHOCTPaHHbIN A3bIK.

Introduction. With the overwhelming influence =~ (NNESTSs) is a widely disputed issue [1; 7; 8] now-
of English in the wake of the fast-growing trend of  adays. It has prompted researchers to investigate the
globalization, it is obvious that the number of those  effectiveness of these NESTs and NNESTs in the
who learn it as a second (ESL) or a foreign language  field of English language teaching.

(EFL) will only soar. Whether English should be Recent Research Analysis. As some scholars
taught by native English-speaking teachers (NESTs)  have suggested, the two groups of teachers have
or their non-native English-speaking counterparts  different styles and strategies. For example, Arva
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and Medgyes pointed out that native teachers seem
to be more tolerant towards students’ errors and
non-native teachers would be more committed to
teaching [8, p. 369]. Clark & Paran [2, p. 10] state
that NNESTs have some advantages such as the fact
that they share students’ first language and have a
shared cultural background. Based on recent research
[2; 7; 8], the first hypothesis is that university students
would prefer a different kind of a teacher depending
on whether background knowledge/first language is
needed to fully grasp the subject. That means that
NEST would be preferred to teach speaking, pro-
nunciation, listening and culture; NNEST would be
regarded as more suitable for grammar and learning
strategies; and BOTH for vocabulary and reading.
The second hypothesis is that the more the students
are advanced, the more they will prefer being taught
by BOTH [3; 6; 8; 10; 11].

Despite the fact that the results continue to give
insights in language teaching and shed light on our
way, most people have prejudices about NESTs and
NNESTs. Generally, there have been positive atti-
tudes towards NESTs and beliefs regarding their
superiority especially in speaking and pronunciation
teaching over their non-native counterparts.

Topicality. Ukraine has been ranked in the
expanding circle of concentric circle model where
English is used primarily as a foreign language.
Traditionally, learning and teaching ESL/EFL has
been predicated on the distinction between native and
non-native speakers [3]. In Ukraine’s ESL/EFL con-
text, non-native English speaking teachers (NNESTSs)
still predominate over native English speaking teach-
ers (NESTs). Although there is a higher number of
NNESTs, NESTs seem to be favored more in the
field of English teaching. They are often viewed in
Ukraine as well as around the world as the embod-
iment of the English standard. Native speakers are
endowed by non-native speakers with high level of
credibility. In turn, non-native speakers are expected
to follow the native speaker’s vocabulary, grammar,
idioms and culture.

However, the language one uses is extremely dif-
ferent from the language one teaches. English pro-
ficiency should be dependent on “what you know”
rather than “who you are”. Thus, from the early 1980s,
the question of “who is a qualified English teacher?”
has attracted more and more attention. In this study,
we aim to examine how students in an English lan-
guage teaching (ELT) program in Dnipro national
university perceive their NESTs and NNESTs.

This article examines the contributions of native
and non-native teachers to an English Language
Teaching (ELT) program in Ukraine. It stresses that,
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in spite of a recent upsurge in writing on issue of
non-native English-speaking teachers (NNESTSs) in
the global discourse of English language teaching
(ELT), the experiences of NNESTSs working within
their own state educational systems remain seriously
under-investigated. To help to redress this, the article
explores, from their own perspectives, how a group
of NNESTs experience English teaching in Ukraine,
where English is taught as a foreign language (EFL).
Though this article only has space to consider two
aspects of the teachers’ lives and careers — classroom
methods and commitment to teaching — there is hope
that it will contribute to an understanding of the many
and varied locally-based practices of ELT, as well as
helping to correct a monolithic view of ELT based
on western conceptions of practice. The importance
of NNESTs of English being ‘native’ in terms of
their situational teaching competence is, accordingly,
given due weight.

Presenting research material. Although there
are more and more voices for more equality between
native and non-native teachers, the actual situation is
quite another story. Todd & Pojanapunya focus on the
conflict between the educational principle of equality
between NESTs and NNESTs and the commercial
realities of Ukraine. Language private schools and
courses offering English language programs often
promote themselves by employing NESTs [1, p. 132].
Ukrainian students aspire to the British and American
English standard, which has, in turn, led to a blind
adoration of native-speaker as the norm. Although
more and more EFL learners accept the concept of
“World English”, it is not easy for many to alter their
conscious preference for native speakers.

Among many definitions of who a ‘native speaker’
is, Cook's definition appears to be one of the most
popular. Cook describes a native speaker as the one
who acquires his/her first language in their childhood
[3, p. 207]. This suggests that adult language learners
can never be native speakers of a language other than
their first. Yet there are some adult learners who aim
to achieve native-like speaking and high level of pro-
ficiency in the target language.

Recent studies indicate that such learners have
very positive perceptions of native speakers and pre-
fer to learn a language under their tuition to reach
their own goals. However, it is suggested that non-na-
tive speakers, generally, have the same features that
native speakers do have [3]. That is, except from
the concept of nativeness, many other characteris-
tics of native speakers are also shared by non-native
speakers.

Lewier and Bilmona argue that although many
people prefer NESTs as the best ones, NNESTs may
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also have some superiority over the NESTs, and stu-
dents may benefit from NNESTs more than NESTs
in some cases [8]. According to Medgyes, a NNEST
can predict and prevent students’ possible problems
with the language(s), he can talk to students in their
first language, and she/he can teach language learn-
ing strategies more successfully since (s) he can be a
better and more realistic learner model of English. (S)
he can be more sensitive to students. In another work,
Medgyes states that NNESTs generally feel unsafe
while speaking the language which they are teaching
[7]. As a consequence of this feeling, they become
more pessimistic and more aggressive. It becomes
clear that pessimistic NNESTSs spare less time on pro-
nunciation and vocabulary than they do on grammar.

Ryan points out that teachers’ attitudes and belief
strongly affect students’ behavior [3, p. 45]. Native
teachers show more self-esteem than non-native
teachers. Bulter examines the influence between
native and non-native teachers’ accents on students’
performance; the result indicates that native teachers
tend to have more confidence in their use of English
[3]. NESTs are more aware of learners’ needs, they
speak English more confidently, and they are poten-
tially more accomplished users of English.

Some scholars claim that NESTs use authentic
oral language and provide students with more cul-
tural information. Supportively, Modiano states that
especially young learners have positive attitudes
towards their NESTs as they display a good model
of the target language. In a similar vein, Lasagabaster
and Sierra conclude that students’ perceptions toward
NESTs are quite positive regarding their develop-
ment of language skills such as speaking, writing, and
reading [7, p. 241]. Parallelly, Falk stresses the idea
that target language students who admire the culture,
like the people that speak the language, have a desire
to become familiar with or even are eager to inte-
grate into the society in which the language is used
are the most successful ones [6, p. 45]. Additionally,
Rampton argue that for most cases students are in
favor of NESTs, claiming that students are willing
to learn from native speaker in a way that they have
a desire to enter into the target language and interact
with the native speakers [10, p. 99].

Another aspect that can play a determining role in
perceptions of students towards NESTs in education
field is motivation. Shimizu emphasizes that motiva-
tion of the students could be detrimentally affected
by the negative attitudes of students towards their
teacher [1, p. 132]. Unfortunately, such an influence
1s not limited to the classroom context; it can sus-
tain its adverse effect throughout the learning expe-
riences of students. Dornyei suggests that whoever
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the teacher is, native or non-native, he or she should
promote integrative values by encouraging a positive
and open-minded disposition towards the target lan-
guage and its speakers in such a way that language
learners can develop a positive attitude towards
native speakers [4]. It is suggested that only in this
way students can best benefit from native speakers.

Medgyes notes that an ideal native-speaking
English teacher should possess a high degree of pro-
ficiency in the learner’s mother language [9, p. 342].
It could be easier for NESTs in the EFL setting, but
compared to that in the EFL setting, NESTs would
have difficulties in the ESL setting. In Medgyes’
book, he discusses the differences between native and
non-native English speakers’ use of English, general
attitude, attitude to teaching language, and attitude to
teaching culture. In terms of their use of English, he
notes that NESTs use real English and use it more
confidently compared to NNESTs. This argument
has been questioned by those who stress that a native
speaker does not mean to inherently speak his first
language well [3; 8; 11]. Using language as the first
one is not necessarily equal to language competence.
Barratt and Contra accuse NESTs of discouraging
learners since they have no capacity or willingness
to make comparisons and contrasts to the students’
native language. Despite such disadvantages native
speakers are still more popular and preferable in the
English language teaching profession.

What difference does being native speaker of
English make in the ESL/EFL classroom? Cook
argues that language teaching would benefit by pay-
ing more attention to the ESL user rather than con-
centrating on the native speaker [3, p. 124]. One
group of teachers should not necessarily be superior
to another. What teachers should care about is how
to improve their teaching through more professional
training in linguistics and sociolinguistics. Most of
all, they need to understand better the students’ needs.
Nunan asserts that “if English is a necessity, steps
should be taken to ensure that teachers are adequately
trained in language teaching methodology appropri-
ate to a range of learner ages and stages, that teach-
ers’ own language skills are significantly enhanced,
that classroom realities meet curricular rhetoric, and
that students have sufficient exposure to English in
instructional context” [2, p. 610]. In Ukraine, English
has become a necessity. Steps have also been taken
to increase English proficiency in general. However,
the outcome is far from being realized. Students’
communicative competence has long been neglected
and hindered due to teacher-related, student-related,
and educational system constraints. Teacher-related
problems derive largely from NNEST’s deficiency in
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spoken English and lack of socio-linguistic and cul-
tural sophistication [3]. Students’ low proficiency in
English and passive learning style do not help mat-
ters. Student reticence and passivity has a cultural
interpretation. Although different perspectives exist,
many foreign teachers express a good deal of frus-
tration in the face of student reticence and passivity
[7; 11].

It is well-known that traditional EFL instruc-
tion in Ukraine focuses on teacher-centered, gram-
mar-translation, and exam-oriented approaches.
These approaches fail to meet the students’ need to
express or comprehend messages in English when
they study abroad. Ko attributes students’ low pro-
ficiency in English to inappropriate teaching meth-
ods [3, p. 192]. Scovel notes grammar-translation
and exam-oriented assessment make it harder for
ESL/EFL students to use English as a communicative
medium [11, p. 107].

Assuming that the official national language,
Ukrainian, is best taught and learned from a native
Ukrainian speaker, then it certainly would follow
that English ought to be accorded the same pedagog-
ical consideration. From a linguistic point of view,
it is easy to observe the difference between NESTs
and NNESTs in terms of language competence.
Phillipson uses the term “the native speaker fallacy”
[10, p. 65] to refer to unequal treatment of non-na-
tive English speakers. In Ukrainian private language
schools, NESTs are paid higher sallaries and receive
more respect from students and parents alike. A mere
manipulator of the language, however, does not guar-
antee a good English teacher in the classroom. Ebele
notes that:

English speakers benefit from the usual exotic
allure of any foreign language, and they benefit from
the commonly accepted idea that their native lan-
guage is a practical skill useful in the workplace. In
many cases, they were hired for teaching jobs solely
on the basis of being a native speaker (5, p. 339].

This study indicates that the native speaker still
has a privileged position in English language teach-
ing; native speakers represent both the model speaker
and the ideal teacher.

A survey intended to measure students’ expecta-
tion on the teaching of native-speaking teachers was
conducted in November 2018 by the Department
of Foreign Languages for the Humanities of Oles
Honchar Dnipro National University. Of 187 stu-
dents, 134 regard it necessary to have native-speak-
ing teachers in the department. When the partic-
ipants were asked about the comparison between
NESTs and NNESTs, the most commonly stated
distinction between them was the opportunity of
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using the mother tongue of the learners. Most of the
participants (68%) claimed that the ability to com-
municate in their first language was an advantage
for teachers.

More than half of the students commented that it
was easier to catch up with the speech of a NNEST
than the speech of a NEST. 58% of the participants
stated that understanding a NEST was harder for
them which might result in an ineffective communi-
cation atmosphere.

One strong expectation from the students con-
cerns the NES teachers’ teaching attitude. They antic-
ipate that NES teachers will encourage them a lotin a
very relaxed classroom atmosphere, and behave like
friends with them.

The majority of the students expect the NES
teachers to be flexible, use more activities than lec-
tures, correct their pronunciation, assign little or no
homework, and rarely test them. There seems to be
a set of related expectations from the students on
NESTs. Expecting a relaxed class, the students hope
that NESTs will employ more activities and bring
up various topics as the circumstance allows with-
out sticking to a certain teaching plan or covering all
the necessary content. The role of NES teachers, in
the students’ eyes, is mainly to be a model and cor-
rect their pronunciation, instead of being a traditional
teacher who demands formal assessment like assign-
ments and tests. In other words, the students wish to
have fun in the class while improving their listening
and speaking at the same time.

Expectedly, having the native accent was found to
be the most distinguishing feature between both types
of teachers. 70% of the participants claimed that this
feature was the one that makes NESTs valuable.

Findings. Affected by globalization, Ukrainian
parents and students are more or less changing their
impression toward native-speaking English teach-
ers. They expect native English teachers teach “real”
and “authentic” English, namely the accepted stand-
ard English. Foreign teachers are also more popular
because of their appearance, way of talking, and flex-
ible teaching approach [7; 8; 9]. The reality, however,
is very different in terms of teaching approach, teach-
ing attitude, and knowledge of English. For NES
teacher to teach better and local students to learn
more, the expectation gap between NES teachers
and local students needs to be bridged. This can be
done in a myriad of policies and measures. Here we
suggest three possible ways to amend this perceptual
deviance that may harm the teaching and learning
process. First, universities and high schools should
consider how to interact with NES teachers in an ori-
entation meeting for incoming new student before
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any course begins if there are NES teachers working
for the institute. They should also offer training ses-
sions for NES teachers who have little experiences
teaching students from a different culture. Second,
the school might consider having a NES teacher
team up with a local teacher or teaching assistant to

make the instruction more effective. Third, both NES
teachers and local teachers are suggested to rethink
their roles and adjust self-expectation as the world
changes rapidly. The most direct way to close the
conceptual gap between the teacher and students is to
take time to discuss it.
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CTPYKTYPHI TUIIH PUMOBAHUX HEOCJEHTI3MIB AHIJIIMCHKOI MOBH
IMOYATKY XXI CTOJITTA

STRUCTURAL TYPES OF RHYMING SLANG NEOLOGISMS
IN THE ENGLISH LANGUAGE OF THE EARLY 215" CENTURY

Bopuc J.I1.,

Kanouoam inono2iuHux Hayx,

suriaday kageopu aneniticvkoi Qinonoeii i nepexiady
Kuiscvroeo nayionanbnoeo ninegicmuunoeo yHigepcumemy

CratTs NpMcBAYeHa BU3HAYEHHIO CTPYKTYPHUX TUMIB PUMOBAHMX HEOCIEHTi3MIB, TOGTO CNEHroBKX OQMHWLUb, SKi Mono-
BHWIM @aHMINCbKY MOBY Ha noyatky XX| ctonitTa. BctaHOBNEHO MOBHI piBHI, SIKi € OCHOBOI CTPYKTYPHOI TMnonorisawii fo-
CnigKyBaHMX 0aMHUUb. [Ina HanbinbLu KinbKicCHO NpeacTaBneHux hpaseMHUX pUMOBaHWX HEOCTIEHTi3MIB iAeHTU(IKOBAHO
CUHTaKCU4Hi mogeni Ta cybmoaeni, 3a AKMMKU BOHU TBOPATLCS, @ TakoX NPOCTEXEHO NPOAYKTUBHICTb KOXHOI. [pono3emHi
PVMMOBaHi HEOCHMEHri3MM NpoaHanizoBaHo 3 MO3uLin ronogpasucy.

KntovoBi cnoBa: HeocneHriam, pumoBaHa cybocTuTyLis, chpa3eMHUiA pUMOBAHWUIA HEOCNEHTi3M, NEKCEMHUIN PUMOBa-
HWIM HEOCTEHTI3M, NPOMO3EMHUIA PUMOBAHWUIA HEOCTIEHTi3M.
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