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In modern language teaching, the plurilingual approach to foreign language learning is becoming increasingly relevant,
as it takes into account the entire linguistic repertoire of learners. In most educational contexts, French is studied after
English; consequently, the acquisition of its phonetic system takes place amidst the interaction of several languages — the
learner’s native language and their first foreign language. This necessitates research into cross-linguistic interference at
the phonetic level, which is one of the most sensitive to the influence of prior linguistic experience. A comparative analysis
shows that the French vowel system is characterised by a greater number of vowel phonemes, as well as the presence
of front labialised and nasalised vowels, which are absent in Ukrainian and English. This poses significant difficulties for
Ukrainian-speaking students. It has been established that the influence of English as a first foreign language is often more
pronounced than that of the native language, manifesting itself in the diphthongisation of French vowels, the reduction
of unstressed positions, and the substitution of individual phonemes with English articulation patterns. At the same time,
interference from the native language is predominantly of an articulatory nature. Furthermore, a comparative phonemic
analysis helps to identify those phonemes that are shared or very similar. The obtained results confirm the validity of
applying contrastive-phonetic and plurilingual approaches in the teaching of French as a foreign language. A systematic
comparison of the phonetic systems of Ukrainian, English and French contributes to an awareness of cross-linguistic dif-
ferences, a reduction in interference and the development of more effective phonetic competence among students.

Key words: plurilingual approach, cross-linguistic interference, phonetic interference, phonological transfer, French as
a foreign language, contrastive phonetics, foreign language teaching methodology.

Y cyyacHin niHrsogmaakTuli Aegani GinbLoi akTyanbHOCTI HabyBae NMOPUNIHIBanNbHWA Nigxia 40 HABYAHHS iHO3eM-
HUX MOB, SKWUI Nepeabavae BpaxyBaHHS BCbOr0 MOBHOIO penepTyapy 3400yBadiB OCBiTH. Y BinbLIOCTi OCBITHIX KOHTEKCTIB
hpaHLy3bka MOBa BMBYAETLCA NICNS @HMINCHKOI, TOMY (hOpMYBaHHS i (OOHETUYHOI cucTeMu BiaOyBaeTbCs B yMOBax B3a-
€MOZT KiNIbKOX MOB — PigHOI Ta NepLUoi iHO3eMHOI. Lle 3yMoBItoe HeobXiaHICTb AOCMIAKEHHSI MXXKMOBHOI iHTepdepeHLii Ha
POHETUYHOMY PIiBHi, KU € OAHWM i3 HAUYYTAUBILLKX OO0 BNAMBY NONepeaHbLOro MOBHOIO A0CBiAyY. Hanbinbluy cknagHicTb
y MpoLEeCi NOCTaHOBKN (PpaHLy3bKOi BUMOBM BUKIMKAE CaMe 3aCBOEHHS (PPaHLy3bKUX FONOCHMX hOHEM. [TopiBHANBHMN
aHani3 nokasye, Lo paHLy3bka BokaniyHa cucteMa xapaktepuayeTbes BinbLUIO 3aranbHO KiflbKiCTHO FONIOCHWMX POHEM,
nepeBaXxaHHAM MepeaHiX roNOoCHUX, HAsIBHICTIO nepefHix orybneHnx Ta HasanisoBaHWX rOMOCHUX, SIKi BIACYTHI B yKpa-
THCBKI Ta aHrMiNCBKIN MOBaX, WO CTBOPKE 3HAYHI TPYAHOLi ANS YKPAiHOMOBHUX CTyAeHTiB. BcTaHoBneHo, Wwo BnnvB
AHIMINCbKOT MOBM SIK NEPLUOT iHO3EMHOI YacTo € BiNbl BUPA3HWUM, HiX BMNMB PigHOT MOBW, LLO NPOSIBISETLCA Y ANDTO-
Hri3auii (ppaHLy3bKrX ronocHuX, peaykuii HeHaronoLweHnxX No3uLin Ta NiaMiHi okpemmx hOHEeM aHrmMINCbLKUMKN apTUKyns-
LinHumn mogenamu. BogHouac iHTepdbepeHLia pigHOi MOBU Mae NMepeBaXKHO apTUKYMsAUIMHWI xapakTtep. Pa3om 3 tum,
3iCTaBHMI (DOHEMHMIA aHani3 CNPUSIE BUOKPEMIEHHIO TUX FONOCHMX (hOHEM, SIKi € CMIINbHUMU UM JyKe NoAibHUMK, 30Kkpema
y tbpaHLy3bKil Ta ykpaiHCbKi MOBaX, LLO MOonerLuye 3aCBOEHHS NpaBUNbHOI paHLy3bKoi BUMOBK. OTpUMaHi pesynbsraTtu
NiATBEPOXKYIOTb AOLIMbHICTE 3aCTOCYBAHHSA KOHTPACTMBHO-(OHETUYHOMO Ta MOPUMIHIBANIbHOMO MiAXOAIB Yy BUKNadaHHI
dpaHLy3bkoi MOBM §iK iHO3eMHOI. CrcTemMaTyHe 3iCTaBneHHs (POHETUYHMX CUCTEM YKPAIHCLKOI, aHMIiCbKOl Ta dpaH-
Lly3bKOi MOB CNpUSIE YCBIAOMMEHHIO MIXKMOBHUX BigMIHHOCTEW, 3MEHLLEHHIO iHTepdepeHLii Ta opMyBaHHIO ePeKTUBHI-
LIOT POHETUYHOI KOMMETEHTHOCTI CTYAEHTIB.

KntouyoBi cnoBa: nnopuniHreaneHWM Nigxia, MKMOBHa iHTepdepeHLis, (oHeTuYHa iHTepdepeHLUisi, (OHOMOrYHMI
TpaHcdep, dpaHLy3bka MOBa K iIHO3eMHa, KOHTPAcTMBHa (DOHETUKA, METoAMKA BUKNaAaHHS iHO3EMHMX MOB.

Problem statement. Given current trends in the  into account the full linguistic repertoire of learners.
development of language teaching methodology, the = The learning of French as a foreign language (FLE)
plurilingual approach to foreign language teaching is  increasingly takes place not in isolation, but within
taking on particular significance, as it involves taking  the context of existing linguistic systems — the mother
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tongue (MT) and the first foreign language (FL1),
most often English. This necessitates a complex
analysis of interlinguistic influences, particularly
at the phonetic level, which is one of the most
susceptible to linguistic interference.

The pronunciation of French vowels presents
considerable difficulties for students due to the
significant differences between the phonological
systems of Ukrainian, English and French.
Interference from the mother tongue manifests
itself primarily in articulatory habits, rhythmic and
intonational patterns, and vowel reduction, whilst
the influence of English as the first foreign language
often leads to the substitution of French phonemes
with English ones, a misinterpretation of grapheme-
phoneme correspondences, and the transfer of
English prosodic patterns. The result is a specific type
of accent, determined by the interaction of several
linguistic systems.

In this context, traditional approaches to teaching
French phonetics, which are mainly based on
comparison with the learner’s mother tongue, need
to be revised. The plurilingual approach not only
enables the identification of negative manifestations
of interlingual interference, but also allows for the
exploitation of positive transfer by consciously
drawing on English language skills to develop
phonetic competence in French. Such an approach
promotes the development of students’ metalinguistic
awareness and enhances the effectiveness of
pronunciation learning.

Analysis of recent research and publications.
The issue of the influence of previously acquired
languages on the pronunciation of a new foreign
language occupies a significant place in Second
Language Acquisition (SLA) theory and in
contemporary research on plurilingualism. The
classic concept used to describe this phenomenon is
that of cross-linguistic influence, developed in the
work of T. Odlin, who defines linguistic transfer as
the systematic transfer of phonological, grammatical
and lexical features from one language to another
[9, p. 27-35].

The concept of multicompetence, proposed by
V. Cook, views the linguistic systems of a multilingual
speaker as a single cognitive framework, within which
all languages interact constantly [5, p. 57-91]. From
this perspective, the phonetic influence of the first
foreign language on the second appears as a natural
consequence of the simultaneous activation of several
linguistic systems during language production.

The development of research on multilingualism
has led to increased interest in the phonology of the
third language (L3 phonology). In the edited volume

edited by J. Cenoz, B. Hufeisen and U. Jessner,
the psycholinguistic mechanisms underlying the
influence of the first and second languages on the
formation of the third language’s phonological
system are analysed, with particular emphasis on
the role of the level of linguistic competence and the
order of language acquisition [4, p. 3-12].

Empirical studies confirm that, in the field of
phonetics, the influence of the first foreign language
(FL1) can be stronger than that of the mother tongue
(MT), particularly when FL1 is typologically closer to
the target language. Thus, R. Llama, W. Cardoso and
L. Collins have demonstrated that the pronunciation
of the second foreign language (FL2) is largely
influenced by FL1 rather than by the ML, provided
that the learner has a high level of proficiency in the
first foreign language [7, p. 42-50].

Reviews in the phonology of second language
acquisition (SLA), notably the volume edited by
K. Hansen and M. Zampini, confirm that phonetic
difficulties in foreign language learning result from
the interaction of several linguistic systems, and not
solely from the direct influence of the mother tongue
[6, p. 1-15].

In the Ukrainian academic context, the issue of the
influence of L1 on the pronunciation of the second
language is approached from a methodological
perspective. Thus, O. Panteleieva and O. Kobrynets
analyse the influence of English as L1 on the
development of phonetic skills in French (L2) among
philology students [1, p. 33-35]. Similar results have
been obtained in studies devoted to the acquisition
of German following English, where phonetic
interference is regarded as a systemic phenomenon
[2; 8].

The aim of this article is to analyse the influence
of the pronunciation of the mother tongue (MT) and
English (LT1) on the development of the phonetic
system of French vowels within a plurilingual learning
context, as well as to identify the methodological
implications for the teaching of French as a foreign
language (FLE) following English.

Methodology / Methods. This research is
theoretical-analytical ~and  contrastive-phonetic
in nature and falls within the framework of the
plurilingual approach to foreign language learning.
Plurilingual approaches to languages and cultures
are based on the integration and interaction of the
different languages known to the learner, thereby
promoting the development of comprehensive
plurilingual competence [3, p.7]. The methodological
basis of the study rests on the principles of cross-
linguistic influence theory, the concept of multilingual
competence, and contemporary research in the
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phonology of the first and second foreign languages
(FL1/FL2 phonology).

The study employs a contrastive phonological
analysis aimed at identifying structural similarities
and differences between the vowel systems of three
languages, as well as determining potential areas of
cross-linguistic interference during the acquisition of
French pronunciation.

The analytical procedure involves comparing
phonemic inventories, analysing articulatory
properties, and interpreting the typical difficulties
associated with the pronunciation of French vowels
in a multilingual learning context.

Results and discussion. The theoretical
foundations regarding the influence of L1 on
the development of phonetic competence in the
acquisition of French as L2 allow us to identify a set
of relevant pedagogical implications. In particular,
the results of previous research confirm that phonetic
development in a multilingual context is not additive,
but results from a complex interaction of already
acquired phonetic systems, notably that of the L1 [9;
11].

The practical part of the study is based on
a contrastive analysis of the vowel systems of
Ukrainian, English and French, in order to identify
typical phonetic difficulties and pronunciation
errors in the learning of French as a second foreign
language. The analysis takes into account the fact that
Ukrainian is the mother tongue (MT), whilst English
is the first foreign language (FL1), already exerting a
stable influence on the students’ articulatory habits.

The vowel system of Ukrainian is characterised
by a relatively small number of vowel phonemes
and by the absence of any phonological distinction
based on tension or length. In contrast, English
has a well-developed system of monophthongs
and diphthongs, in which vowel length and quality
have distinctive value. As for the vowel system
of French, it is distinguished by the presence of
rounded front vowels ([y], [¢], [ce]) as well as nasal
vowels, which are absent in both Ukrainian and
English.

A comparative analysis of the vowel phoneme
systems of Ukrainian, English and French reveals
significant quantitative and qualitative differences,
which play a fundamental role in the development
of phonetic competence in a foreign language within
a multilingual context. Ukrainian is characterised
by a compact and symmetrical system of six vowel
phonemes ([i, ¢, €, a, 0, u]), devoid of phonological
length, diphthongisation and nasalisation. This
stability promotes clear phonemic distinction, but
at the same time limits speakers’ ability to perceive
subtle articulatory contrasts.

English has an expanded and highly differentiated
vowel system, including the distinction between long
and short vowels, reduced central phonemes ([o,
3:]) and a developed system of diphthongs. When
English is used as a first foreign language (FL1),
this often leads to cross-linguistic interference in the
learning of French, notably in the form of undesirable
diphthongisation of French monophthongs and
excessive vowel reduction.

Table 1
Comparative breakdown of vowel phonemes in Ukrainian, English and French
Place of articulation | open/close rounded nasal UKkrainian English French
front close - - [i] [i:], [1] [i]
front close + - — — [y]
front close-mid — - [e] [e] [e]
front close-mid + - — — [o]
front open-mid - - [¢] [] [€]
front open-mid + - — — [ce]
front open - — — — [a]
front open-mid — + — — [€]
front open-mid + + — — [c]
central mid - - — [3:], [4] [2]
central open — - — [A] —
back close + - [u] [u], [0] [u]
back close-mid + - [o] [o:] [o]
back open-mid + - — [0] [2]
back open - - [a] [a:] [a]
back open — + — — [a]
back open-mid + + — — [o]
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French has the largest number of vowel phonemes
and is characterised by greater articulatory complexity,
due to the presence of rounded front vowels ([y, o, ce])
and nasal vowels ([, €, 9, e]). The absence of these
phonemic categories in Ukrainian and English explains
the persistent difficulty in producing and perceiving
them, thus constituting a source of foreign accent.

Teaching implications. The results obtained
confirm the relevance of a contrastive-phonetic
approach in the teaching of French as a foreign
language. Practical analysis confirms that the
development of phonetic competence in French is
influenced in two ways — by the mother tongue and
by the first foreign language.

For Ukrainian-speaking learners,
methodological attention should be paid to:

— teaching rounded front vowels as distinct
phonemes, rather than as allophonic variants;

— mastering nasal vowels as independent
phonemes, rather than as a combination of a vowel
and a nasal consonant;

— neutralising the negative influence of English,
in particular avoiding the diphthongisation of
French vowels and excessive reduction in unstressed
positions.

The systematic comparison of the vowel systems
of the three languages, accompanied by articulatory
descriptions, listening and perception exercises, helps
to reduce interlinguistic interference and improve
students’ phonetic proficiency.

In practice, this manifests itself in typical
interference phenomena such as:

— the substitution of the French [y] with the
Ukrainian [u] or the English [ju:] (fu — [tu] or [tju]),
whilst [¢] and [ce] are brought closer to [3:] or [9]
(deux, peur), and the semi-open vowels [€] and [o]
are realised as the more tense English vowels [e] and
[2:];

— the neutralisation of the distinctions between
[e] — [e] and [0] — [o] under the influence of long and
short English vowels;

— the denasalisation of French nasal vowels
([a], [5], [€]) with the addition of a consonant [n] or
[m] (bon — [bon], vin — [vin]), resulting from the
articulatory patterns of Ukrainian and English;

—the diphthongisation of French vowels following
the English model (beau — [bauv]), which contradicts
the norms of the French vowel system.

As research on interlinguistic phonetic interaction
shows, it is precisely these areas of divergence that
become sources of lasting interference if conscious
phonetic work is not undertaken.

Let us add a few more comments regarding vowel
phonemes that are similar in these three languages or

particular

may appear very close. In such cases, the teacher’s
role is to avoid the negative influence of English
pronunciation and to draw attention to the similarity
between French and Ukrainian vowels.

The phoneme [e] is very common in French;
it also exists in English and Ukrainian, so when
learning it, particular attention should be paid to its
orthographic representations. The front vowel [a] in
French can pose difficulties: it is often replaced by
English or Ukrainian vowels belonging to the back
vowel series (note that, in classical French, such
a vowel also existed, but it tends to disappear in
modern pronunciation). When learning the phoneme
[i], which does not present any major articulatory
difficulty for Ukrainian students, care should
nevertheless be taken to avoid substituting it with the
short [1] of English.

Thus, within the framework of the plurilingual
approach, it is appropriate to use targeted contrastive
exercises, simultaneously engaging the three
linguistic systems and developing students’ awareness
of interlinguistic differences at the phonetic level.

Conclusions. A contrastive analysis of the
phonetic systems of Ukrainian, English and
French has confirmed the initial hypothesis that the
acquisition of French pronunciation as a foreign
language in a multilingual context results from
the interaction of several linguistic systems. The
influence of the mother tongue and the first foreign
language manifests itself in different ways; the
teacher’s role therefore becomes essential in drawing
learners’ attention to the positive and negative aspects
of the influence of their pre-existing phonological
competence.

The results obtained show that English, as the
first foreign language, often plays a decisive role in
the emergence of interference phenomena in French
pronunciation, particularly in the realisation of vowel
phonemes. In contrast, the influence of Ukrainian
is mainly of an articulatory nature and linked to
established motor speech habits. This asymmetry
confirms the need to take into account not only the
mother tongue, but also prior experience of learning
the first foreign language (English) when teaching
French phonetics.

Furthermore, the analysis carried out shows that
interlinguistic interference should not be viewed
solely as an obstacle to the development of phonetic
competence. Within the framework of the plurilingual
approach, it can serve as a teaching resource (i. e.
transposition), provided it is identified and addressed
systematically through a contrastive approach.
The conscious comparison of phonetic phenomena
in Ukrainian, English and French promotes the
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development of students’ metaphonetic reflection
and creates the conditions for a more effective
assimilation of French pronunciation.

Thus, the results of this study confirm the
relevance of reorienting the methodology of
teaching French as a foreign language towards a
plurilingual model, in which phonetic interference

is viewed as a natural stage of the learning process.
Prospects for future research lie in the empirical
verification of the effectiveness of contrastive
phonetic exercises, as well as in the development
of didactic models for teaching pronunciation that
take into account the individual linguistic profiles
of learners.
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