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This study examines the creation and implementation of an innovative online professional development course designed
to empower English language teachers who work in uncertain and crisis-affected educational environments. The research
analyzes the “Teaching in Times of Uncertainty” course delivered through the Voccent platform, and it carefully explores how
thoughtfully integrated digital learning technologies can effectively support educator resilience and pedagogical adaptation
during challenging circumstances. This study reveals critical insights into professional development course design by
examining the four-module framework which encompasses emergency teaching contexts, trauma-informed pedagogy,
social-emotional learning, and teacher wellbeing. The course has been developed and implemented on the modern online
platform Voccent. This platform functions as a comprehensive educational environment integrating access to electronic
resources, tools for both synchronous and asynchronous interaction, as well as analytical mechanisms for monitoring
and evaluating the effectiveness of the educational process. The course also incorporates expert insights from educators
with firsthand experience of teaching during the COVID-19 pandemic and the ongoing war, which provides authentic
perspectives and makes the training particularly valuable for teachers facing similar challenges. Special attention is given to
the practical learning outcomes, particularly the ability of teachers to apply the acquired strategies in their own educational
settings and adapt them to students’ needs. The findings demonstrate that comprehensive online training programs that
combine theoretical frameworks with practical tools and personal experiences significantly enhance teachers’ capacity to
maintain educational quality while supporting both student and educator mental health during periods of instability. This
research contributes to educational technology and teacher training literature by establishing evidence-based approaches
for developing resilient educational communities through targeted professional development interventions, particularly
relevant for educators working in conflict-affected regions and resource-constrained environments.

Key words: teacher empowerment, online professional development, trauma-informed education, social-emotional
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3anponoHoBaHe OOCNIIKEHHA po3rnsaae po3pobky Ta BNPOBaAXEHHS iHHOBALIMHOMO OHMAaWH-Kypcy npodecinHoro
PO3BUTKY, NPU3HAYEHOTO AN BUKNaAadviB aHMmincbKoi MOBU, SKi NPaLooTb Y HEBU3HAYEHMX Ta KPU30BUX OCBITHIX cepeso-
BULLAX. Y CTaTTi NpoaHanisoBaHo Kypc «BuknagaHHs y Yacu HEBU3HAYEHOCTI», Lo NogaeTbes Yepes nnardopmy Voccent,
i JoCnimKeHo, AK UMGPOBI HAaBYanbHi TEXHOMOTT MOXYTb €(PEeKTUBHO MiATPMMYBATK CTIMKICTb Negaroris Ta negarorivyHy
afjanTauito y cknagHux obctaBmHax. Y CTaTTi BUCBITNIOTLCS BaXKNMBI acNeKTy po3pobku KypciB NPOteCiNHOro po3BmTKy
Ha OCHOBI aHari3y YoTMPUMOZYNbHOT CTPYKTYPK, LLIO OXONMIOE HABYaHHSA B HAA3BUYANHUX CUTYaLiaX, nedaroriky 3 ypaxy-
BaHHSAM TpaBMaTU4YHOTO A0CBIAY, CoLjianbHO-eMOLIMHe HaB4YaHHA Ta Bnarononyy4s BunTenie. Kypc po3pobneHui i Bnpo-
Ba[)KEHWUIN Ha cydyacHin oHnamH-nnartgopmi Voccent, sika yHKUIOHYE SIK KOMMMEKCHE OCBITHE CepedoBuLLe i MOEOHYE
[OCTYN [0 €NEKTPOHHUX PECYPCIB, IHCTPYMEHTM AN CUHXPOHHOI Ta aCMHXPOHHOI pob0oTU, a TakoX aHamMiTUYHI MexaHi3amu
MOHITOPVHIY Ta OLiHIOBaHHA eeKTUBHOCTI HaBYaHHsA. Kypc Takox MIiCTUTb eKCnepTHi Nopaam Bifg OCBITSH, siki MatoTh 6es-
nocepeaHin aocBia BuknagaHHs nig vac naHaemii COVID-19 T1a nig vac BiliHW, WO pobuTb HaBYaHHS 0COBNMBO LiHHUM
NS BUATENIB, SKi CTUKAOTLCH 3 NogibHuMu Buknukamu. Ocobnuea yBara NpuainaeTbCs NPaKTUYHUM pesynsTatam Has-
YaHHS, 30Kpema 34aTHOCTI neJaroriB 3acToCOBYBaTW OTPMMaHi CTpaTerii y BnacHOMY OCBITHBOMY CepeoBuLLI Ta aganTy-
BaTK ix 40 notpeb y4HiB. Pe3ynstaTi AOCNIMKEHHS NOKa3yHoTh, WO CyvacHi KOMNIIEKCHI OHMNaiH-NporpamMm HaB4aHHS, Sk
NOEHYIOTb TEOPETUYHI 3acaau 3 NPaKTUYHUMM IHCTPYMEHTaMM Ta 0COBUCTMMM AOCBIAOM, 3HAYHO NIABULLYIOTL 30ATHICTb
BUMTENIB BNPOBaKYBATN SKICHY OCBITY, @ TAKOX MiATPMMYBATK CBili MOparbHUA CTaH Ta NCUXiYHE 300POB’A Y4YHIB Y nepi-
0au HecTabinbHocTi. Lie gocnimkeHHs pobute BHECOK Y niTepaTypy Npo Cy4acHi OCBITHI TEXHOMNOTIT, NPOGECINHUIA PO3BM-
TOK BYMTENIB, COLlianbHO-eMOLiNHE HABYAHHSA Ta BNPOBAaXEHHS TPaBMOOBi3HAHMX MPaKTUK, LLIO € OCOBNMBO akTyarnbHUM
NS OCBITSAH, KOTPI NpaLoTh Y perioHax, Ski NocTpaxaanu Big KOHGMIKTIB, KpUaun, Ta B yMoBax 06MeXeHuX pecypcis.

KniouoBi cnoBa: nigTpMmKa Brknagadis, oHnaviH npodeciiHnin po3BUTOK, TpaBMO-iHOOPMOBaHa OCBITa, coLianbHO-
€MOLlilHe HaBYaHHSA, OCBITHSA CTIMKICTb.
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Teachers play a central role in maintaining conti-
nuity of learning during times of crisis. When schools
face disruption due to war, pandemics, or other emer-
gencies, educators are expected to adapt quickly
while supporting both academic progress and emo-
tional stability in their classrooms. These circum-
stances place additional pressure on teachers, who
must balance professional responsibilities with their
own wellbeing. Professional development opportuni-
ties that address these unique challenges are therefore
crucial for sustaining effective teaching practices and
fostering resilience in educational communities.

Problem Statement. Recent global events
have highlighted the urgency of preparing teachers
to work in uncertain and crisis-affected contexts.
The COVID-19 pandemic forced an abrupt tran-
sition to remote learning, exposing gaps in digi-
tal readiness and increasing the need for flexible
pedagogical strategies. At the same time, the war
in Ukraine and other conflict situations worldwide
have created unstable environments where educa-
tors must continue their work despite trauma, dis-
placement, and limited resources. Recent research
emphasizes that resilience in the Ukrainian educa-
tion system depends not only on digital access but
also on strategies that combine psychosocial support
with innovative teaching practices [1]. These reali-
ties call for training programs that integrate practical
tools with psychological and social support strat-
egies tailored to the lived experiences of teachers.

This study examines the creation and imple-
mentation of the online professional development
course “Teaching in Times of Uncertainty” deliv-
ered through the Voccent platform. The course was
designed to empower English language teachers by
providing knowledge, strategies, and peer insights
relevant to emergency teaching contexts. The integra-
tion of digital learning technologies in teacher pro-
fessional development represents a critical response
to these challenges, offering accessible solutions that
can reach educators regardless of geographical con-
straints or security limitations.

Analysis of Recent Research and Publications.
Recent scholarship in educational resilience and cri-
sis pedagogy has established theoretical foundations
for understanding how educators can maintain effec-
tiveness during challenging circumstances. Brunzell,
Stokes, and Waters’ comprehensive framework for
trauma-informed teaching practices provides crucial
guidance for educators working with students affected
by adverse experiences, emphasizing the importance
of safety, connection, and emotional regulation in
learning environments [2, p. 234]. This framework
has gained particular relevance as educators world-

wide have confronted increased rates of student anx-
iety, depression, and behavioral challenges following
global disruptions.

The integration of Social-Emotional Learning
(SEL) principles into teacher preparation has
emerged as another critical area of investigation.
Durlak and Weissberg’s meta-analysis of SEL inter-
ventions demonstrated significant positive effects on
both student academic achievement and social-emo-
tional competence, while highlighting the essential
role of teacher competence in SEL implementation
[3, p. 167]. Their research underscores the necessity
of preparing educators not only to deliver SEL cur-
ricula but also to model emotional intelligence and
self-regulation in their professional practice.

Ukrainian scholarship has made significant con-
tributions to SEL research and implementation.
Devitska’s comprehensive study of modern SEL tech-
niques in EFL classrooms provides crucial insights
into adapting social-emotional learning principles
for English language teaching contexts, particularly
relevant for educators working with linguistically
diverse student populations [4]. Her work demon-
strates that effective SEL implementation requires
cultural adaptation and multilingual considerations
that account for students' diverse linguistic and cul-
tural backgrounds while supporting both language
acquisition and emotional development.

The international perspective provided by Penton
Herrera’s work on social-emotional learning in diverse
classrooms complements these regional insights with
comprehensive approaches for multicultural educa-
tional settings [5, p. 156]. His framework for SEL
implementation across diverse populations provides
practical strategies that prove particularly relevant
for educators working with refugee populations and
students from various cultural backgrounds during
times of uncertainty.

Professional development research has increas-
ingly focused on the effectiveness of online learning
modalities for educator training. Darling-Hammond,
Hyler, and Gardner’s synthesis of effective profes-
sional development characteristics identified key
elements including active learning, collaboration,
coherence, duration, and content focus as critical for
successful teacher learning outcomes [6, p. 145]. Their
findings suggest that well-designed online profes-
sional development programs can achieve comparable
or superior results to traditional face-to-face training
when these principles are appropriately integrated.

Technology integration in crisis education con-
texts has received growing attention from educational
researchers. Reich and Mehta’s analysis of emergency
remote teaching during the COVID-19 pandemic
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revealed both the potential and limitations of digital
tools in maintaining educational continuity, emphasiz-
ing the importance of teacher technological pedagog-
ical content knowledge in effective implementation
[7, p- 198]. Their work highlights the need for profes-
sional development programs that address not only
technical skills but also pedagogical adaptation strat-
egies for online and blended learning environments.
Mindfulness and wellbeing research in educa-
tional contexts has demonstrated significant promise
for supporting teacher resilience and preventing bur-
nout. The value of mindfulness practices in support-
ing teacher wellbeing, particularly in times of crisis,
is of great value. For example, Song et al. reported
that a four-day intensive mindfulness training for
teachers can significantly reduce stress and enhance
emotional wellbeing [8]. Compared to colleagues
without such training, these teachers showed lower
levels of emotional distress, greater emotional regula-
tion, and higher engagement during the pandemic [9].
Research Objectives. Despite growing recogni-
tion of the need for crisis-responsive teacher prepara-
tion, several critical gaps remain in current research
and practice. First, most existing professional deve-
lopment programs address crisis education as a tem-
porary deviation from normal practice rather than
recognizing uncertainty as an inherent characteris-
tic of contemporary educational environments. This
approach fails to prepare educators for the ongoing
adaptability and resilience required in modern teach-
ing contexts. Scholars increasingly argue that uncer-
tainty is not a temporary disruption but a defining
feature of contemporary education. Seddon stresses
that teacher education must explicitly prepare edu-
cators to navigate crises as part of their ongoing pro-
fessional reality, rather than treating them as short-
term anomalies [10]. Similarly, White highlights
how teaching in uncertain times requires pedagogi-
cal flexibility, resilience, and adaptive professional
development [11]. Together, these perspectives sug-
gest that crisis-responsive teacher preparation should
move beyond episodic solutions toward embedding
adaptability as a core professional competency.
Second, while individual components such as
trauma-informed teaching, technology integration,
and mindfulness practices have received separate
attention in research literature, few studies have
examined the synergistic effects of comprehensive
programs that integrate these elements systemati-
cally. While trauma-informed teaching, technology
integration, and mindfulness have been studied sep-
arately, researchers are beginning to explore the ben-
efits of integrating these approaches. Kim, Chang,
and Cho demonstrate how trauma-informed training

combined with mindfulness practices can enhance
teacher well-being and classroom relationships [12].
The potential for holistic professional development
approaches that address multiple dimensions of crisis
teaching simultaneously remains underexplored.

Third, existing research on online professional
development for educators has primarily focused
on traditional academic subjects and stable teaching
contexts, with limited attention to the unique require-
ments of training teachers for crisis-affected envi-
ronments. But a case study by Childhood Education
International emphasizes how online PD can be
adapted to meet the needs of teachers working under
displacement and instability. These emerging studies
suggest the need for further investigation into design
principles and pedagogical strategies that make
online crisis-focused PD effective [13].

This research aims to examine the development,
implementation, and effectiveness of the “Teaching
in Times of Uncertainty” online course delivered
through the Voccent platform as a model for empow-
ering educators in crisis-affected environments.
The study looks at the key ideas and principles behind
crisis-responsive teacher development, evaluates
how online learning can be used to provide trauma-in-
formed and resilience-focused training, and high-
lights practical strategies for helping educators adapt
and grow through digital professional development.

Presentation of the Main Material. The deve-
lopment of the “Teaching in Times of Uncertainty”
course builds upon multiple theoretical frameworks
that collectively address the complex needs of educa-
tors working in challenging environments. The inte-
gration of Trauma-Sensitive Teaching principles,
originally developed by Craig, provides foundational
understanding of how adverse experiences affect
learning processes and classroom dynamics [14].
This framework emphasizes three core principles:
safety (physical and emotional), connection (authen-
tic relationships), and regulation (emotional and
behavioral), which serve as organizing principles for
all course content and activities.

The incorporation of Social-Emotional Learning
(SEL) frameworks draws from multiple scholarly
sources, including the foundational CASEL com-
petency model and recent adaptations for diverse
learner populations. Penton Herrera’s comprehen-
sive approach to SEL in diverse classrooms provides
practical frameworks for supporting students from
various cultural and linguistic backgrounds [5]. His
work emphasizes the importance of cultural respon-
siveness in SEL implementation, particularly crucial
when working with students who may have experi-
enced displacement or cultural disruption.
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Devitska and Bilyk examine modern Social
and Emotional Learning (SEL) techniques in EFL
classrooms, offering practical strategies for merg-
ing emotional development with language learning
objectives. Their findings demonstrate that effective
SEL implementation supports language acquisition,
strengthens resilience and emotional well-being, cre-
ating a synergistic effect that enhances both linguistic
and social-emotional competencies. Importantly, this
approach has proven especially relevant in times of
crisis, when learners face heightened emotional chal-
lenges alongside their academic goals [15].

Backward Design methodology, promoted by
Wiggins and McTighe, provides the pedagogical
structure for course development, ensuring that all
learning activities align with clearly defined outcomes
and assessment criteria [16]. This approach proves
particularly valuable in crisis education contexts,
where clarity of purpose and efficient use of limited
time and resources become paramount concerns.

The Language Experience Approach (LEA)
emphasizes the use of learners’ own experiences and
cultural backgrounds as the foundation for language
learning activities, supporting both linguistic devel-
opment and cultural validation in uncertain times [17].

The “Teaching in Times of Uncertainty” course
employs a four-module structure designed to build com-
prehensive competency in crisis education pedagogy.

Module 1 “Education in Times of Crisis” estab-
lishes foundational knowledge about the nature and
impact of uncertain conditions on learning environ-
ments. This module examines how trauma influ-
ences children’s brain development, emotional reg-
ulation and learning. Participants explore the ways
traumatic experiences can affect attention, memory,
language and behaviour and discover approaches to
better support students. This module also integrates
research from educational psychology, neuroscience,
and trauma studies to help participants understand
how uncertainty affects both cognitive and emotional
functioning in educational settings.

Module 2 “Supporting Students with Social-
Emotional Learning During Times of Uncertainty”
introduces the core competencies of social-emo-
tional learning (SEL) and their importance for
teaching in uncertain times. Through lectures, activ-
ities, and expert insights from Ukrainian educators,
learners explore practical ways to strengthen SEL in
classroom and reflect on strategies they can apply
in their own teaching context. Participants engage
with case studies, reflective activities, and practi-
cal tool development exercises that build capacity
for social-emotional classroom management and
instructional adaptation.

Module 3 “Resilient Teaching: Blending Low-
Tech and High-Impact Practices” addresses the prac-
tical challenges of maintaining educational quality
when traditional resources are unavailable or com-
promised. The module covers artificial intelligence
applications for language learning, virtual reality
tools for creating immersive learning experiences,
and interactive platforms that support student engage-
ment in remote or hybrid learning environments.
Emphasis is placed on sustainable and accessible
technology solutions that can function effectively
despite infrastructure limitations.

Module 4 “Wellbeing and Mindfulness” addresses
the dual focus on student support and educator self-
care. This module recognizes that teacher wellbe-
ing directly impacts instructional effectiveness and
student outcomes, particularly in high-stress envi-
ronments. Content includes mindfulness practices
adapted for educational settings, strategies for pre-
venting compassion fatigue and secondary trauma,
and techniques for building emotional resilience
in both individual and community contexts.

A distinguishing characteristic of the course design
is the integration of authentic experiences from educa-
tors who have taught in crisis conditions since 2014 in
Ukraine. This experiential component provides partic-
ipants with concrete examples of successful adaptation
strategies, realistic case studies, and culturally relevant
applications of theoretical frameworks. The inclusion
of first-hand narratives serves multiple pedagogical
functions: it increases content credibility, provides
emotional validation for participants facing similar
challenges, and offers practical insights that might not
emerge from purely theoretical presentations.

The course incorporates reflective practice proto-
cols that encourage participants to connect theoreti-
cal content with their own professional experiences
and contexts. Participants engage in guided self-
assessment, peer dialogue, and action planning activ-
ities that facilitate the transfer of learning to their spe-
cific teaching contexts.

The selection of the Voccent platform for course
delivery reflects careful consideration of accessibil-
ity requirements and technological constraints com-
mon in crisis-affected regions. The design of Voccent
emphasizes mobile compatibility, low bandwidth
optimization, and offline functionality, addressing
practical barriers that might prevent educator par-
ticipation in professional development. The plat-
form’s asynchronous delivery model accommodates
the irregular schedules and competing demands that
characterize teaching in uncertain times.

The course employs authentic assessment strate-
gies aligned with the practical needs of crisis edu-
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cation contexts. Rather than traditional testing
approaches, participants demonstrate competency
through portfolio development, case study analysis,
and practical tool creation that can be immediately
applied in their teaching environments. This assess-
ment approach recognizes that effective crisis educa-
tion requires adaptive application of principles rather
than rote memorization of procedures.

Preliminary evaluation data suggests significant
positive impacts on participant confidence, stress
management, and pedagogical adaptation capacity.
Participants report increased awareness of trauma
impacts on learning, improved self-care practices,
and enhanced ability to support student emotional
needs while maintaining educational objectives. The
integration of mindfulness practices and community
support structures appears particularly effective in
preventing burnout and secondary trauma among
educators working in high-stress environments.

The course emphasis on practical tool deve-
lopment and immediate application supports the
transfer of learning to authentic teaching contexts.
Participants create personalized resource collec-
tions, adaptation strategies, and support network
protocols that continue to serve them beyond the
course completion. This sustainable approach to
professional development proves especially valua-
ble in contexts where ongoing professional support
may be limited or interrupted.

The success of the Voccent-delivered course
model demonstrates the potential for professional
development solutions that can reach educators
regardless of geographical or security constraints.
The combination of high-quality content, accessible
technology, and community support creates a replica-
ble framework that could be adapted for various cri-
sis contexts and cultural settings. The course design
principles offer guidance for developing similar pro-
grams that address local needs while maintaining evi-
dence-based pedagogical foundations.

The economic efficiency of online delivery com-
bined with the comprehensive nature of the content
suggests possibilities for sustainable professional

development systems that can serve large numbers
of educators at relatively low per-participant costs.
This scalability becomes particularly important for
addressing the widespread nature of global educa-
tional challenges and the universal need for crisis-re-
sponsive teaching competencies.

Conclusion. This study demonstrates that cri-
sis-responsive professional development requires
more than short-term adjustments; it calls for embed-
ding adaptability, resilience, and trauma-aware-
ness as core competencies of modern teaching. The
“Teaching in Times of Uncertainty” course illus-
trates how integrating trauma-informed pedagogy,
social-emotional learning, mindfulness, and technol-
ogy within one framework equips educators to meet
the realities of uncertain and unstable environments.

A key strength of the course lies in its authentic
design. By combining theoretical models with first-
hand narratives from educators who have worked in
crisis conditions, the program ensures that partici-
pants gain both evidence-based strategies and prac-
tical insights. This blend of scholarly grounding and
experiential learning enhances its credibility and sup-
ports immediate application in real classrooms.

Equally important is the role of technology. The
Voccent platform has an accessible, mobile-friendly,
and low-bandwidth design, which makes profes-
sional development possible for educators facing dis-
placement, instability, or infrastructure limitations.
This case underscores how thoughtful online deliv-
ery can make professional growth both scalable and
sustainable across diverse contexts.

At the same time, the research highlights areas
for further investigation, particularly the long-term
impact of such programs and their adaptability to dif-
ferent disciplines, cultural settings, and crisis types.
Future studies should also explore how emerging
technologies and institutional support systems can
expand and sustain these efforts. Taken together, the
findings point toward online professional develop-
ment as a powerful tool for building resilient teach-
ing communities capable of sustaining quality educa-
tion in times of profound uncertainty.
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