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This article investigates the various Social and Emotional Learning (SEL) techniques that can be used effectively in
an English as a Foreign Language (EFL) classroom, the benefits they provide to both students and educators and the
implications of incorporating SEL in language education. The abstract begins with a discussion of the current state of SEL
and its role in education. According to research, SEL is beneficial in promoting students' social and emotional competence,
resilience, and academic success.

The article discusses mindfulness practices, cooperative learning, emotional vocabulary development, and self-as-
sessment strategies, which are all covered in depth. These techniques aim to improve students' self-awareness, self-reg-
ulation, interpersonal skills, and empathy, thereby creating a welcoming environment for language learning.

The advantages of implementing SEL techniques in the EFL classroom are numerous, as discussed in the following
section. To begin, SEL promotes a positive learning environment that promotes risk-taking and participation. Educators
can promote language learning confidence and reduce anxiety associated with language acquisition by addressing stu-
dents' emotional needs. Furthermore, SEL techniques help students develop effective communication skills, which are
necessary for language learning and cross-cultural understanding.

The abstract also looks into the impact of SEL on educators and their teaching practices. Teachers can improve their
classroom management skills and adapt their instructional strategies to meet the diverse emotional needs of their students
by using SEL techniques. The abstract also discusses potential challenges and limitations in implementing SEL in the EFL
classroom, such as time constraints and the requirement for specialized teacher training. Finally, the abstract highlights
the importance of a holistic approach to language education that includes not only linguistic proficiency but also emotional
intelligence and social skills. It emphasizes the vitality of incorporating SEL techniques into the EFL curriculum to create
an inclusive and empathetic learning environment.

Key words: Social and Emotional Learning (SEL), English as a Foreign Language (EFL), language education, SEL
techniques, emotional intelligence, language acquisition, inclusive learning environment.

Y cTaTTi 4OCNIOXKYTbCS Pi3HOMAaHITHI METOAM COLO-eMOLIMHOIO HaBYaHHS, SKi MOXXHa e(PEKTVBHO BUKOPUCTOBYBAaTH
nig Yyac BMKNaZaHHS aHrmincbKoi K iHO3eMHOI MOBM Y 3aknajax BULLOT OCBITW, a TakoX nepesaru couio-eMOLINHOro HaB-
YaHHA ONS CTyOEeHTIB Ta BMKNagadiB. PO3KPMTO CYTHICTb COLLO-eMOUIMHOrO HaBYaHHS Ta MOrO Pofi y CyYacHin BULLIN
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LUKONi, 30Kpema onucaHo 0CobMMBOCTI CNPUSIHHS PO3BUTKY COLianbHOT Ta eMOLIAHOT KOMNETEHTHOCTEN, PO3BUTKY CTiNKO-
CTi Ta YCNILLIHOCTi y CTYAEHTIB. Y CTaTTi BUCBITNEHO NPaKTUKN YCBIAOMIMEHOCTI, HaBYaHHS Y rpynax, po3BUTKY eMOLLIMHOro
CMOBHMKOBOTO 3anacy Ta cTpaTterii CaMOOLiHKM, L0 CNPSAMOBAaHI Ha NMOKpaLleHHsS caMOCBiZOMOCTIi, camoperynsuii, HaBu-
YOK Mi>KOCOBMCTICHOrO CMinKyBaHHS Ta eMnarii. YCi Ui yMiHHS CnpusoTb KpaLloMy PO3BUTKY «M'SIKUX HABUYOK» Ta akage-
MiYHWUX LOCSTHEHb, SKi € KIMOYOBUMM Y 21 CTOMITTI.

Y cTaTTi TakoX 3a3Ha4yeHo nepeBarn po3LWMpPeHHs1 eMOLLIMHOIO CIIOBHUKA, 30Kpema yMiHHS po3ni3HaBaTy Ta BU3HaBaTm
Bf1acHi eMoLii Ta NOYYTTS iHLIWMX CTYAEHTIB, SKi BUBYAIOTb aHIMINCbKY K iHO3eMHy MoBy. OKpiM TOro, HaromoLeHo Ha Heob-
XiAHOCTI BUKNagadie gonomaratyt CTyAeHTam y BUCMOBMEHHSAX MOYYTTIB, IO HEOAMIHHO CNPUATUME PO3BUTKY TaKUX KOM-
MOHEHTIB COLi0-eMOLIHOrO HaB4YaHHS, sk coliarnibHa 06i3HaHiCTb Ta couianbHa NOBEiHKA, HABMYKM CNifIKyBaHHS, TOLUO.

ABTOPOM OKPECMEHO HOBITHI METOAN COLO-EMOLIMHOIO HAaBYaHHS, SKi JonomaratoTe CTBOPUTU CNPUATIIMBE Ta iHKIH0-
31BHE HaBYarnbHe cepeaoBuLLEe, B AKOMY CTyOEHTU BigvyBaTuMyTb cebe B 6e3neLi, He 3BaxaTUMyTb Ha NOMWIKK Nig Yac
BMBYEHHSI Ta NPOAYKYBaHHS aHIMINCHKOI MOBU SIK IHO3EMHOI, @ TaKOX HE YeKaTUMyTb 3aCyKEHHS 3 BOKY OLHOIPYMHMKIB
4K BUKNagadis. HaronoweHo, Wo Takui nigxig 403BONUTL 3MEHLLUMTU TPUBOTY Ta yNnepemKeHe CTaBNeHHS 40 BUBYEHHS
iHO3EMHKX MOB y ManbyTHbOMY, @ TakoX CrpuaTMME Binbll aKTMBHOMY Ta BNEBHEHOMY BEOEHHIKO Pi3HOMAHITHMX Gecig
iHO3eMHOI0 MOBOIO Nif Yac HaBYaHHA HA MOBHWMX Ha HEMOBHUX (haKynsTeTax.

KnrouoBi cnoa: Couio-eMouiiHe HaB4aHHs (CEH), aHrniicbka MoBa ik iHO3eMHa, BUBYEHHSI MOBW, METOAM COLLiO-e-

MOLLIMHOTO HaBYaHHS, EMOLIIHUIA iIHTENEKT, IHKMI03NBHE HaBYanbHe cepedoBuLLe.

Problem statement. Social and Emotional
Learning (SEL) has emerged as a powerful approach
to fostering students' overall development and
well-being in the field of education. Incorporating
SEL techniques into an EFL classroom has the poten-
tial to create a supportive and enriching environ-
ment that facilitates language acquisition while also
improving students' emotional intelligence.

SEL is an educational approach that focuses on
developing students' social and emotional competen-
cies alongside academic skills [1]. As English con-
tinues to be a global lingua franca, the importance of
providing EFL learners with holistic language edu-
cation has become evident. By cultivating emotional
intelligence, self-awareness, and interpersonal skills,
educators can create an inclusive and supportive
atmosphere for language learning.

Recent research. According to research, SEL not
only boosts achievement, but it also boosts social
behaviors (such as kindness, sharing, and empathy),
improves student attitudes toward higher education,
and lowers anxiety and depressive disorders among
students [2, p. 410]. More significant social and
emotional competence can increase the probability
of high school completion, postsecondary education
preparation, job achievement, beneficial family and
work relationships, improved mental well-being,
reduced criminal behavior, and active community
involvement in over time [4, p. 1134].

The main tasks of the research include iden-
tifying the key SEL Techniques for the EFL
Classroom that can be seamlessly integrated into
the EFL classroom. Mindfulness practices, cooper-
ative learning, emotional vocabulary development,
and self-assessment strategies are among the tech-
niques discussed. Each technique is accompanied
by practical examples and guidelines to help educa-
tors understand how to apply them effectively in the
language learning context. These techniques aim to
promote self-regulation, social skills, and empathy,

all of which are essential for successful language
acquisition.

Main content. SEL techniques can be effectively
applied in the EFL classroom to promote language
acquisition and emotional intelligence. Below are
some specific SEL techniques that educators can
incorporate into their EFL teaching practices.

Mindfulness and Emotional Regulation which
includes Mindful Breathing: the teacher introduces
simple breathing exercises at the beginning of
each class to help students focus and regulate their
emotions.

Emotion Check-In when the teacher encour-
ages students to share their feelings at the begin-
ning of the class, fostering emotional awareness and
empathy.

To teach the students cooperative learning and
collaboration the teacher should assign collaborative
tasks that require students to work together to solve
problems, practice language skills, and build team
spirit. By organizing role-playing activities where
students engage in real-life language interactions, the
students will be able to enhance their communication
and social skills.
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Fig. 1. CASEL Framework [3]
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One of the most prevalent SEL approaches
involves emotional vocabulary development by cre-
ating feelings charts and emotion charades. Teachers
create a chart with different emotions and expres-
sions in English, encouraging students to identify
and articulate their emotions in the target language.
Educators can play charades with emotions, where
students act out various feelings and others guess the
emotions being portrayed.

Teachers can also naturally foster skills in stu-
dents through reflective journals and self-assess-
ment. Teachers encourage students to maintain
reflective journals in English, where they can express
their thoughts, progress, and challenges in language
learning. After completing language assessments or
assignments, teachers ask students to reflect on their
performance, identifying strengths and areas for
improvement.

Language instructors can organize activities that
build positive relationships and a sense of commu-
nity among students through role-playing and drama
activities for empathy by having students create
short skits that showcase empathy and understand-
ing in various scenarios, allowing them to practice
using language in emotionally engaging situations.
They may also encourage students to act out real-life
situations, such as ordering food at a restaurant or
resolving a conflict, to develop empathy and effective
communication.

Growth mindset and positive affirmations is
another great way to involve students into mean-
ingful discussions. Teachers foster a growth mind-
set by discussing the idea that intelligence and
language skills can be developed through effort
and practice as well as encourage students to cre-
ate positive affirmations in English that promote
self-confidence and a positive attitude towards lan-
guage learning.

An important component of SEL in EFL context
involves integration into gratitude practices, when
students maintain a gratitude journal in English,
and write down things they are thankful for, pro-
moting positive emotions and language use. They
may also form a gratitude circle in class, where
they take turns expressing their appreciation for
each other's efforts and achievements in language
learning.

SEL can also be fostered via developing con-
fict resolution and communication skills, namely
role-playing conflict scenarios and active listening,
when the students are presented with conflict sce-
narios and are guided through effective communi-
cation strategies to resolve the conflicts in English.
Teachers may also engage students in active lis-

tening exercises, such as paraphrasing what others
have said, to enhance their listening and empathetic
skills.

By incorporating these specific SEL techniques
into the EFL classroom, educators can create a nur-
turing and supportive learning environment that
empowers students to thrive both linguistically and
emotionally. SEL not only enhances language acqui-
sition but also equips students with valuable life skills
that promote their overall well-being and success in
a globalized world.

The benefits of incorporating SEL techniques in
the EFL classroom are manifold. Firstly, SEL cre-
ates a positive and inclusive learning environment
where students feel safe to take risks and partici-
pate actively in language activities. By addressing
emotional needs, educators can reduce language
learning anxiety, a common barrier to language
proficiency. Moreover, SEL empowers students to
develop effective communication skills, essential
for cross-cultural understanding and global citi-
zenship. When adult-student interactions result in
encouraging student-teacher relationships, allow
teachers to act out social-emotional competencies
for students, and foster student engagement, they
support SEL [5].

SEL techniques go beyond traditional language
instruction, promoting students' holistic develop-
ment and well-being. Some of the key benefits of
incorporating SEL in the EFL classroom include
reducing language learning anxiety as learning
a foreign language can be intimidating and anxi-
ety-inducing for many students. SEL techniques
help create a supportive and empathetic learning
environment, where students feel safe to take risks
and make mistakes without fear of judgment. This
reduction in language learning anxiety enables stu-
dents to engage more actively and confidently in
language activities.

Another advantage of incorporating SEL into
EFL setting is improving language learning out-
comes when students' emotional and social needs
are addressed, they are more likely to be motivated
and invested in their language learning journey.
SEL techniques enhance students' self-regulation,
focus, and perseverance, leading to improved lan-
guage learning outcomes and overall academic
achievement.

SEL also fosters the development of effective
communication and interpersonal skills, which are
essential in language acquisition. Students learn
to express themselves clearly, listen actively, and
engage in meaningful language interactions, thereby
improving their overall language proficiency.
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In an EFL classroom, students come from diverse
cultural backgrounds. SEL techniques encourage stu-
dents to develop empathy, respect, and understand-
ing for one another's cultures and perspectives. This
intercultural awareness enhances language learn-
ing by fostering cross-cultural communication and
cooperation.

Naturally, SEL techniques help students develop
a growth mindset, where they view challenges as
opportunities for growth rather than as obstacles.
This mindset encourages students to persist in lan-
guage learning, build resilience, and embrace a posi-
tive attitude toward language acquisition.

Moreover, by incorporating SEL techniques, edu-
cators can create a positive and inclusive classroom
culture, reducing behavioral issues and disruptions.
Students become more self-aware and considerate of
their peers, leading to a more harmonious learning
environment.

Undoubtedly, SEL emphasizes the importance of
meaningful connections between teachers and stu-
dents. By understanding students' emotional needs,
educators can build trust and rapport, which facili-
tates effective language instruction and personalized
support. Through SEL, students develop a sense of
responsibility and empathy towards others, both
locally and globally. This fosters the development
of compassionate and socially conscious individuals
who can contribute positively to a diverse and inter-
connected world.

Thus, implementing SEL in the EFL classroom
has numerous benefits that positively impact stu-
dents' language learning, emotional well-being, and
overall personal growth. By addressing students'
social and emotional needs alongside linguistic pro-
ficiency, educators can create a holistic and enriching
language learning experience that prepares students
to thrive in an ever-changing global society.

While SEL has demonstrated numerous advan-
tages, implementing SEL techniques in the EFL class-
room presents some challenges. Time constraints,
standardized curricula, and the need for specialized
teacher training are some of the hurdles educators may
encounter. Implementing SEL in the EFL classroom
acknowledges that students' academic success is inter-
connected with their social and emotional well-being.
This holistic approach fosters a supportive learning
environment that values students as individuals with
unique needs and strengths. Besides, educators who
incorporate SEL practices develop deeper connections
with their students, leading to increased trust, commu-
nication, and engagement in the learning process.

One of the most prevalent SEL advantages is that
it promotes a positive classroom culture that values

mutual respect, empathy, and cooperation. This cul-
ture fosters a sense of belonging in students and pro-
vides a safe environment for risk-taking and active
participation in language learning activities. Since
SEL equips students with essential life skills, such as
self-awareness, emotional regulation, and effective
communication, that extend beyond the EFL class-
room, these skills contribute to students' personal
growth and their ability to navigate various social
contexts throughout their lives.

Considering one of the significant challenges in
implementing SEL in the EFL classroom, one should
include time constraints. EFL educators may already
face pressures to cover language curriculum content,
leaving limited time for integrating SEL practices
effectively.

Teacher training and professional development
can be another challenge since to effectively imple-
ment SEL, educators require training and ongoing
professional development. Many teachers may not
be familiar with SEL concepts or may need support
in adapting SEL techniques to the language learn-
ing context. Striking a balance between language
instruction and SEL integration can be challenging.
Educators need to find ways to seamlessly incorpo-
rate SEL techniques without compromising language
learning objectives.

Additionally, SEL techniques may need to be
culturally sensitive and adaptable to accommodate
the diverse cultural backgrounds of EFL learners.
Educators should be mindful of cultural differences
when introducing SEL practices. While assessing
the impact of SEL practices on language learn-
ing outcomes can be challenging, traditional lan-
guage assessments may not fully capture the social
and emotional growth that occurs through SEL
integration.

Sustaining SEL practices over time requires con-
sistent effort and commitment from educators, school
administrators, and stakeholders. Without ongoing
support, SEL may become an isolated initiative rather
than an integral part of the EFL curriculum. Finally,
every student has unique social and emotional needs.
Educators must be prepared to provide differentiated
support and interventions to address these diverse
needs effectively.

Conclusions. Addressing the challenges and
implications of implementing SEL in the EFL class-
room requires a collaborative effort among educators,
school leaders, policymakers, and other stakeholders.
Providing adequate resources, training, and ongoing
support will help create a sustainable and enriching
SEL environment that benefits both language learn-
ing and students' overall well-being.
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Y cTatTi po3rnagarTbcs 0CObNMBOCTI MefiagMcKypcy B paMKkax KOMYHIKaTMBHMX Ta couianbHO-KYNbTYPHUX
TeHOeHUin eagnHoro iHgopmadinHoro npoctopy. OCHOBY MediaAMCKypCy BU3HaYae MOHATTA «MediaTeKCT», SKUN
npeacTaBneHni B KOMYHIKaTUBHIM NpaKTULI B Taknx cdepax, SK XXypHarnicTuka, peknama i 3B'a30K i3 CyCnifi.CTBOM.
Y 3aranbHOMY po3yMiHHI MegiaancKypc — Lie CyKYMHICTb MPOLECIB Ta NPOAYKT MOBHOI AisNbHOCTI y chepi MacoBOi KOMYHi-
Kauii. Y nepLuy 4yepry AUCKYpC acoLlOETbCS 3 YCHOKO MOBOIO, B TOM Yac K MOHATTS TEKCT — Lie NPOAyKT MOBU 1 MOBMEHHS
y NUCbMOBIN opMi. Came ToMy MOBHE PO3YMiHHS KOHLENTY MediadMcKypc HeMoXnvBui 6e3 megiatekcty. Baxnusictb
BUBYEHHS MefiaTeKkTy 3yMOBMEHE TUM, L0 caMe Yepes HbOro Yy NiHMBOCHINbHOTU (DOPMYETLCA KapTuHa cBiTy. Meai-
aTeKkcTu npeacTasneHi 6araTopiBHEBOI CTPYKTYporo MeTa AoChifAXeHHs nonsrae y AeTanbHOMY BUBYEHHI NOHATTS
«MefiakyneTypa» Ta «MediaTekcT», a TaKoX BUCBITNEHHS couianbHUX PyHKUiI Mediakynstypu. MeTogonoria gocni-
[PKEHHS I'PYHTYETBbCS Ha 3aCTOCOBYBaHHI NparManiHreBiCTUYHOrO aHarisy, 3oKkpema AeTanbHUiA po3rnsag MegiaTekcTy,
noro BepbanbHi Ta HeBepbarnbHi KOMMNOHEHTU, KOMYHIKATMBHO-KOTHITUBHI OCOBNMBOCTBI BMMBY HA CNPUUHATTS peuwuni-
€HTA; AUCKYPCUBHUIA aHamni3 — 3 METOI0 3'ACYBaHHS Ta YTOMHEHHS MOHATTA Mediaauckypcy. Haykosa HoBM3Ha focrii-
[PKEHHSI BU3HAYaeTbCs TUM, LLO B CTaTTi Byno y3aranbHeHO TEOPETUYHI 3acagun Megiaanckypcy B NiIHFBOMELiIMHOMY BUMIpI;
YTOYHEHO BU3HAYeHHS TEPMIHIB MeAiagnckyc, MeaiaTekct, MeaiakynbsTypa; BUSIBNEHO OCHOBHI MparmaTtuyHi yHKLii Meqi-
aKynsTypw.

3 ycboro BuLLEHaBEAEHOr0 MOXHa OiNTY BUCHOBKY, LLO MediagucKypC € 3HaYHMM KOMYHIKaTUBHUM cepenoBu-
LeM, y SIKOMY TPaHCIIOHTBCS KYNbTYPHI KOAW, LiHHOCTI Ta NOKa3HUKM NeBHOro couiymy. Megiagnckypc Mae 3HadHui
noTeHuian 3MiHY rPOMaACbKUX €TanoHIB Ta MOParbHUX OPIEHTUPIB, TOMY MOrO MOXHa 3apaxyBaTu 4O HEBENUKOI rpynu
coujianbHUX iHCTUTYTIB, LLO BNMBAKOTL HA CYCNiNbCTBO B LiNOMY Sk 04Ha 3 popM NCUXOreHHOI Aji Ta Bigirpae BaXxnmey pofb
y hopMyBaHHi NEBHMX NCUXOMOTIYHKX | NOBEAIHKOBUX CTEPEOTMMIB.

KniouoBi cnoBa: meauagickypc, MegiatekcT, MefiakynbTypa, KOMyHiKaTUBHO-KOTHITUBHI 0COBNMUBOCTI.

The scientific article is based on the peculiarities of media discourse within the framework of communicative and
socio-cultural trends of a single information space. The basis of media discourse is determined by the concept of «media
text», which is presented in communicative practice in such areas as journalism, advertising and communication with
society. In a general sense, media discourse is a set of processes and a product of language activity in the field of mass
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