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Bucnosku. Ha mamr momisig, MOBHA CBIJIOMICTE
€ YUMOCh OUIBIINM, HiK TIEBHOIO YaCTHHOIO KOTHi-
THBHOI CBiZJOMOCTI, 0 (YHKIIIOHYE 33 TOMOMOTOIO
MOBHUX 3ac00iB. TouHinie, e TBepKEHHS MOTpe-
Oye TONIOBHEHHS: MOBHE O(OPMIICHHS KOTHITUBHUX
CTPYKTYp 3MIHCHIOETHCS HE MPSIMO, a OMOCEPEIKO-
BaHO, MPHU [bOMY IPOMIXKHOIO JAHKOK € 3aralib-
HOKYJIBTypHA CKJIaloBa €THOCY. TakuM YMHOM, MH
MPOTIOHYEMO HACTyIHE BU3HAYEHHS: MOBHA C8i-
domicmb — ye 0nocepedKO8aHA KYIbIMypoK Ko2-
HIMUHa ceidomicmov, wo 3abe3neuye Mexamizmu

ONnepysanHs Mo6010. 3 HABEICHOTO BH3HAYCHHS
BHUILTMBAE, IO MOBHA CBIIOMICTh ITOCTA€E 5K KYIIb-
TypHO 0OyMOBIEHUH (EeHOMEeH, IO BKIIOYAE,
30KpeMa, HAIIOHALHO Ta COIiaJbHO OOYMOBJIEHI
xapaktepuctuku. Llelt dakT 0coOaMBO BaxKIMBUI
IPH TYMaHITaApHUX JOCIIKCHHAX €THOKYJIBTYPHOT
crenniku. Mu BBakaeMo, IO OTPHUMaHI Pe3yib-
TaTH JO3BONATH Yy TOAAIBIIOMY BHKPHUCTaIi3yBaTH
BHU3HAUEHHS TOHATTA MOBHOI CBiOMOCTI 3 Yypa-
XYBaHHSM CTYIICHS BHPAXCHOCTI TOTO YH 1HIIIOTO
KOMITOHEHTY.
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The article deals with the analysis of a riddle as a two-component structural unit with interdependent constituent ele-
ments. The issue of the riddle definition vagueness is studied considering its genre characteristics within different cultures.
The evolution of the riddle definition is analysed within the cognitive and structural aspects of its research.

At the initial stage of its evolution, when riddles served as a means of identifying the social status of the addressee, the
answer was more independent of the descriptive part. The decoding procedure then depended not on the mental abilities
of the recipient, but on his experience, that is, on knowing the correct answer in advance. The mechanism of formation of
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a "modern” riddle is considered from the standpoint of the relationship between the descriptive part and the answer. Such
a mechanism is determined by specific encoding strategies, as well as clue tactics. To guess the riddle, one must analyse
these interactive ways of encoding and decoding the image.

The paper aims at investigating the specificity of the riddle revealed in the deliberate concealing of the relationship
between the descriptive component and the answer. Therefore, paroemias under analysis convey information about the
environment, which is firstly encoded in the descriptive part, and later decoded in the answer. The paradoxical nature of
the riddle structure is advocated within the two reference points (question and answer). The riddling process advances in
two opposite directions: the riddle image formation develops from the object of the riddling to its encoded description and
guessing the answer involves the reverse process: from the descriptive part to the answer.

The riddle is also considered a question-and-answer dialogic unity with the obligatory interaction of the addresser and
the addressee of the riddling. The interrogative nature of the riddle question is analysed with a distinction between it as a
syntactic structure and as the main intention of the riddle.

Key words: riddle, descriptive part, answer, question, two-component structure.

CratTio NpUCBAYEHO aHanidy 3aragkvm K 4BOKOMMOHEHTHOI CTPYKTYPHOI OAMHMLI 3i B3aEMO3aNEXHUMUN CKNagoBUMm
enemeHTamu. MNpobnemy AediHITUBHOI PO3MWUTOCTI 3arafkuM PO3MMSHYTO 3 ypaxyBaHHSIM i )XaHPOBUX XapaKTepUCTUK
y Mexax pisHMX KynbTYpHUX NpocTopiB. EBOMNIOLIO BU3HAYeHb 3arafky NpoaHanisoBaHo 3 ypaxyBaHHSAM KOTHITUBHOIO Ta
CTPYKTYPHOrO acnekTiB il 4OCNiAKEHHS.

Ha noyaTkoBOMY eTani CBO€Ei €BOSOLLiT, KONM 3aragku cnyryeanu 3acobom igeHTugikadii couianbHoro ctaHy agpecara,
Bigragka mana Ginbll He3anexHUn CTaTyCc Y CTOCYHKY A0 AECKPUNTUBHOI YaCTWHKM, No3ask BiArafyBaHHS 3anexano He
Bi MEHTamNbHNX YMOBUBOAIB peumnieHTa, a Big horo HabyTtoro gocsigy, To6To Bif 3HaHHA NpaBWNbHOI BiANOBIAI 3a3aane-
riab. MexaHi3aM yTBOpPEHHS «Cy4acHOi» 3aragku po3rnsHyTO 3 No3uLii B3aeMO3B’A3Ky 06pa3HOi YacTUHU Ta BiAragku, SKun
BU3HAYa€ETbCA NEeBHUMU CTpaTeriamu LWndpyBaHHS iHopMmalii, a Takox TakTukamu nigkasku. LLo6 sigragartu 3aragky,
HeobXigHO NpoaHani3yBaTtu Li iIHTEpaKTMBHI CMOCObM KodyBaHHS | AekogyBaHHS 0bpasy.

Y posBigui gocnigxeHo cneuundiky 3aragku, ska nonarae y HaBMWCHOMY MPUXOBYBaHHI B3aEMO3B'A3KY OMMCOBOTO
KOMMOHeHTa 3 Bigragkoto. Biatak mapemii aHanisoBaHoro Tuny nepegatTb iHGOPMaLi0 NPo JOBKINAS, sika cnovarky
3aByanbOBYETLCHA B OMMCOBIN YacTWHi, a 3rogoM po3wmMdpoByeTbCs Y Bigragui. [loBegeHo napagokcanbHiCTb CTPYKTYpK
3aragku, sika, Makoum nuile ABa ONOpPHi NYHKTU (3anWTaHHS Ta BiANOBiAb), PO3BMBAETLCS Y ABOX NPOTUNEXHMX HANPsSIMaXx:
MeXaHi3M YTBOPEHHS 3aragku nonsrae B nepexofi Big o6’ekTa 3aragyBaHHA 4O NOro KOQOBaHOMO OMMUCY, a BiAragyBaHHS
nepenbayae 3BOPOTHIN NpoLec: Big4 06pa3Hoi YacTUHM [0 Bigragkv. 3aragky po3rfisiHyTO TaKoX SK NUTanbHO-BIANOBIgHY
AianorivyHy egHicTb 3 000B’3KOBOI0 B3aEMOIEID apecaHTa Ta agpecarta 3aragyBaHHs.

MuTanbHy CyTHICTb ONMCOBOI YaCTUHM 3arafKkn NPoaHarni3oBaHO 3 PO3MEXYBaHHSM il IK CUHTAKCUYHOI KOHCTPYKLIi Ta

SIK OCHOBHOI iHTEHL,ii 3aragku.

KntouoBi cnoBa: 3arajka, AeCKPUNTUBHA YacTUHa, BiANOBIAb, 3aNUTaHHs!, ABOKOMMNOHEHTHA CTPYKTYpa.

Riddles figuratively describe an object requiring
the riddlee to provide the decoded answer. The rid-
dler does not ask a direct question but tries to outwit
the riddlee providing a sophisticated description of
the object, which he has then to decode.

The riddle as a folk literature genre has been
defined variously since 400 AD when according to
Ch. Scott, Cledonius Pompeius Julianus attempted a
definition [1, p. 135].

In the classical tradition, the riddle was defined
as a “not commonly used metaphor or a group of
metaphors that do not possess self-evident meaning”
[2, p. 111].

Ch. Scott considers that previous riddle definitions
only described some main genre characteristics.
They did not provide any distinguishing features of
the genre within cultures [1, p. 138].

The problem of genre definition vagueness may
source from the polythetic nature of riddles. The
characteristics that seem to be important in the genre
definition in one culture do not appear to be so cru-
cial for the definition of the same genre in a different
culture. This may have led to the defining some
riddles as “true riddles”, some as “proverb riddles”,
others as conundrums, fixed formulae riddles,
nonsense riddles, etc. [3, p. 38].

Riddles have been researched in oral tradition
primarily in terms of the structural and cognitive
studies which have provided the framework for their
definition. Within this framework, riddles have been
studied regarding either their grammatical structure
or in terms of thematic units, or their psychological,
sociological, and intellectual functions performed in
the context [4, p. 3].

The project aims at investigating the issue of
the definition vagueness of riddles and their two-
component structure.

Perhaps the earliest attempts at studying the
structure of a riddle were those of Robert Petsh, who
distinguished five key elements: an introductory
frame, a denominative kernel, a descriptive kernel, a
block element, and a concluding frame [5].

A.Taylor, when researching the riddle within
the cognitive framework, seeks to define it as
a comparison of one object to another one,
distinguishing two opposing constituents in its
structure: a positive and a negative one [6, p. 1].
Thus, the classification of riddles as images, phrases,
or sentences of interrogative nature depends on
the identification of general lexical models in the
descriptive part of the riddle. The paremiologist
also identifies and analyses the general lexical
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models when grouping the riddles of English oral
tradition.

R. Georges and A. Dundes study morphological
characteristics of the riddle, considering it to be the
best way to arrive at its definition since definitions
based on content and style have proved to be
inadequate. In order to define the riddle structurally, it
is necessary to delineate a minimum unit of analysis,
which they termed as a “descriptive element”,
following R. Petsch and A. Taylor. The referent of
the element is to be guessed by a riddle. [2, p. 113].

Ch. Scott defines the riddle as “a unit of discourse
consisting of an obligatory proposition slot filled by
an utterance p and an obligatory answer slot filled
by an utterance a” [7, p. 69], studying the stylistic
devices exploited in its form. Later Ch.Scott treats
the riddle structure in terms of immediate constituent
and topic-comment analysis.

Roger D. Abrahams considers both the structural
and cognitive aspects of the riddle. He analyses the
Gestalt based on the relationship between the riddle
description and the referent [8, p. 137]. He also
studies the social meaning of riddling considering
the relationship between riddle texts, the manner of
riddling performance, and social context [9, p. 180].

E. Kongéds-Maranda also studies the riddle
structure focusing on the relationship between
the riddle image and the riddle answer in Finnish
folklore [10, p. 50]. She considers the riddle as a two-
component structural unit containing a term common
to both components (a question and an answer). The
main concerns of the special issue of the Journal of
American Folklore edited by E. Kongés-Maranda are
manifested in the attempts to apply some analytical
schema (used in other contexts) to the description of
riddle corpora [11]. However, some cultural contexts
revealed by the riddles are also researched in the
anthropologically-based studies by Jack and Phyllis
Glazier and Michel Lieber [12; 13].

T. Green and W. Pepichello, emphasizing the
relationship between humor and ambivalence, see the
central focus of the riddle in the integration of three
components: the code, the message, and the context
[14, p. 5].

Yu.Sokolov considers the riddle as a tricky
question, usually in the form of a metaphor
[15, p. 217]. V. Anikin, R. Abrahams, V. Vasylenko,
A. Gursky, M. Lanovyk, Z. Lanovyk, considering
both the form and the nature of the genre, define the
riddle as a poetic figurative description of an object
or phenomenon aimed at outwitting the riddlee and
developing his poetic world view [16, p. 56]; “a
question formed to puzzle the recipient or test the
level of intelligence of those who do not know the

answer” [17, p. 130]; a poetic wit aimed at encoding
an object in order to test the intelligence, sagacity, and
poetic world view of the riddle” [18, p. 11]; “a short
essay based on a witty metaphorical question that
requires the answer to it” [19, p. 558]. The Ukrainian
paremiologist [.Berezovskyy, developing the ideas of
A.Taylor, points to the kinship and similarity of the
object and the subject of the image association. The
latter depicts the subject of a riddle in a concealing
manner in the structure of a maxim [20, p. 7].

Riddle poses a real mystery that needs to be
solved. The answer serves as the clue to this mystery.

The riddle often distinguishes between two
utterances: the riddle question offered by the riddler
and the riddle answer attempted by the riddlee.
Most researchers, studying the riddle as a folklore
genre, single out two components in its structure and
focus on the question as a dominant constituent in
this opposition (Yu. Sokolov, A. Gurski, V. Anikin,
R. Georges). Others emphasize the importance of
the analysis of both riddle parts considering it to
be a two-component structural unit (W. Pepicello,
V. Mitrofanova, E. Koéngis-Maranda).

E. Kongis-Maranda claims that “the riddle image
is always conceptually a question, be it syntactically
interrogative ornot.” [10, p. 54]. While most research-
ers tend to analyze the riddle image separately from
the answer, E. Kongés-Maranda highlights the impor-
tance of their interrelation. She defines the riddle
image as “a question which contains the answer”
[10, p. 59]. This idea was developed by R. Georges
who insists that the riddle consists of a question and
an answer, [2, p. 54], T. Green and W. Pepicello
who claim that “riddles cannot exist as unanswered
questions” [21, p. 32].

Theriddle question and the riddle answertogether
form a unity, called the riddle. The reasoning behind
this is two-fold. Firstly, the act of riddling is thought
to be of cooperative nature, since it involves two
participants. Therefore, it is correct to define the
riddle in terms of both participants. Secondly, the
special ambiguity of folk riddles can be empoyed
either within the riddle question or within the
riddle answer. The cultural aim of riddling is to
incorporate ambiguity seamlessly into the riddle
structure, which includes both the question and the
answer [22, p. 37].

The term riddle question seems to be quite vague,
for it appears to suggest exclusively the interrogative
format of the descriptive part. However, this term is
sometimes applied to utterances of affirmative nature
as well:

Look into my face and I'm everybody, scratch
my back and I'm nobody (Mirror) [6, p. 57]; Goes
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over all the hills and hollows, bites hard, but never
swallows (Frost) [6, p. 89];

bez pyx, 6e3 mHie, 6 copouky ebupa-
emocs (Ilomymka) [20, p. 211]; Ilremy xaiseyv Ha
n’amepo ogeys (Pyxasuns) [20, p. 170].

Prosody, as well as the words, contributes greatly
to image constitution in riddling. Therefore, in writ-
ing down or printing the texts, the riddle collectors
sometimes nullify the role of rhythm, stress, and into-
nation (which are known to be suprasegmentals of
prosody) as crucial contributors to the riddle image:

Daffy-down-dilly has come to town, in a yellow
petticoat and a green gown (A dandelion) [6, p. 46];
My first drives a horse, my second is needy, my third
is a nickname, my whole is a bird (Whip-poor-will)
[6, p. 36]; It is always round, it can jump and fall, in
the air, on the ground, we can see a rubber... (Ball)
[6, p. 17];

Tpiwi euouuno, wKipu 6uzyouno, Bepmom Xeo-
cmumy (Kit) [20, p. 115]; Kym po3bus maxym i nobie
na naym (Kit, makitpa, uit) [20, p. 306]; B xami
copok, a Ha 0eopi mpucma (B xari cBonok, a Ha
nBopi mpusbba) [20, p. 306].

The terms riddle image and riddle question used
synonymously do not refer exclusively to syntactic
questions but to all ways and techniques of an object’s
ambiguous description. Likewise, one can use riddle
answer and referent interchangeably.

A riddle is thought to be a short utterance rep-
resented in the speech employing either “literal”
or “poetic language.” Such a statement calls for
the answer which may contain a single word, an
utterance, or a sentence that accords with the syntactic
pattern of the riddle question. The answer is meant to
be deducted either from the clue provided in the text
or more often the riddlee is expected to remember the
standard or customarily approved answer or else to
concede his ignorance and wait to be told the answer
[15, p. 39].

A lot of riddle definitions set stress on the fact that
true riddles provide the riddlee with the clue to guess
the answer. Thus, descriptive riddles or “true riddles”
(Taylor’s term) can usually be solved without taking
much effort. Such a key in the riddle question may
provoke the variability of both the descriptive
element and the answer:

Go all the way round the house, don't make any
tracks (Smoke) [6, p. 65]; What goes all the way
around the house and doesnt make any track? (The
wind) [6, p. 65]; Pesnys 6in na cmo 2ip, 3a cmo piuox,
3a cmo nivok, 3a cmo munb ( TpiM 1 A3BiH) [20, p. 64].

Though the correspondent is usually expected to
know and remember the correct answer to the riddle,
nevertheless there exists a relationship between the

riddle question and the riddle answer. The variation
in the answers proves that the relationship between
the riddle image and the referent may be either
well-thought-out or result from pure conjecture.
Sometimes the semantic vagueness may suggest
several suitable answers. This relationship derives
from metaphor and metonymy, as various scholars
since Aristotle have claimed. A. Awedoba comments:
“..riddle is an exercise in the association of ideas
based on observation of reality” [3, p. 39]. Such
an association is not confined only to nature but
applies also to ideas about the supernatural and invis-
ible objects and ideas. For most riddles there exist
a semantic fit between the riddle question and the
answer. Some of the key elements involved in image
creation are straightforward enough for all to focus
on [15, p. 40]. In English riddles for wind and smoke
the key element is making no tracks. The riddle asks
what people know of the object that goes around
the house and doesn't make any track. The correct
answer is the wind, although it may not be only the
wind that can leave no tracks being referred to. The
figurativeness of the expression differs from riddle to
riddle, being more transparent in ones and less so in
others.

Different answers to the same riddle question
may also have their origins in different riddling
communities. By studying riddle variants in different
traditions it is possible to prove that each riddle
image, even those that seem most senseless, in most
cases has only one acceptable answer in its context.
Riddle collectors appear to be hardly ever informed
of the variable riddle answers to the same question in
one tradition [22, p. 30].

Regardless of what one defines as the riddle
image, various cultures will tolerate great flexibility
concerning the structural and semantic constituents
of a riddle question in the context of folk riddling
[23, p. 8].

The associations between riddle images seem
to be always out of the ordinary. The metaphoric
relationships established by riddles appear to be of
a “conditional” nature and “the riddle image states
the condition under which the metaphor holds
true.” [10, p. 53] The riddle offers a temporary con-
text that simulates and establishes the validity of
an extraordinary relationship. Yet from within the
terms of reference of the riddle, this hypothetical
relationship can exist in and of itself. Although
the elements of such image associations prove to
be widely known and explicit in everyday life, the
extraordinary relationship between them is not.
Therefore the riddle cannot be comprehended
merely as an affective reflection or expression of
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reality. Instead, the viability of the riddle depends
on its relative autonomy from the everyday world of
cognitive categories and the usual links among them
[2, p. 120].

The answer to the riddle image misleads the
riddlee focusing on the weird relationship. In this
regard, the structure of the riddle can be considered
as a reversible one, containing feedback: the answer
satisfies the conditions of the riddle image, while this
imaging may be considered teleological (following
the ritual of transformation). The riddle image is of
interrogative nature that contains its own goal, the
answer to the puzzle offered in the descriptive part.
According to E. Kongés-Maranda, “the riddle image
is a question which contains the answer.” [10, p. 49].
As such it is also containing not only its own goal
but also its own source of motivation, the question-
answer format.

In conclusion, when studying riddles, one should
consider a question-and-answer serried, the riddle

text, and the figurative description of an object or
natural phenomenon. E. Kongis-Maranda’s defini-
tion has proved to be among the most valuable folk-
loristic definitions to the study of the interrelation-
ship of riddle components. The question-and-answer
sequence as a focal point of this definition is sugges-
tive of a process of inquiry and investigation, initi-
ated either by the riddle image, or the riddle ques-
tion. All the forms of the riddle are apt to partake in
the process of inquiry into the identity of an object,
real or imaginary, and its appropriate definition.
Alternatively, various riddle forms serve to express a
question offered to the riddlee. The answer might be
a complete poetic description or a complete definition
of an object, the initial riddle image being a partial
description or definition. The question-and-answer
sequence of riddling thus serves as a schematic pat-
tern for a poetic riddling process that differs from the
ordinary one in that a poet asks questions and finds
answers usually within a protracted procedure.
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3a6i0y6ay Kagheopu 2yManimapHux OUCYUNJIIH

Kuiscokoi myniyunansnoi akademii ecmpaonoeo ma yupKko8ozo Mucmeyms

CraTTio NpUCBAYEHO OOCRISKEHHI0 METOAOMNOriYHUX 3acag (PopMyBaHHS HaBMYOK FOBOPIHHA aHrMiiCbKO MOBOIO
Y CTYOEHTIB LMPKOBUX crneljianbHOCTEN. AKTyanbHICTb AOCNIOKEHHSA 3yMOBIIeHa TUM, LU0 Cy4YacHe CyChifbCTBO BUMarae
noegHaHHSA B 04HIM 0cobi i haxiBugs ranysi, i MOBHOI 0COBUCTOCTI.

Y cTaTTi HaronoweHo, WO 3MIlLEeHHS akUEeHTIB Yy MOBMIEHHEBIN MiAroTOBUi CTYAEHTIB LIMPKOBUX CreuiaribHOCTEN Ha
3aHATTAX 3 aHrMiNCbkoi MOBM nepenbadae ix 3aHypeHHst y NpOdECiMHNA KOHTEKCT, IO MOSICHIOETHCH OPIEHTYBAHHAM
Cy4acHOI OCBITM Ha BCEBIYHMIN MOBIIEHHEBUI PO3BUTOK CTYAEHTIB, YAOCKOHANEHHS iXHIX MOBMEHHEBUX HABUYOK i BMiHb,
KOPEnsiLito 3MiCTY HaBYaHHS CTYAEHTIB LIPKOBUX CrieLianibHOCTEN 3 MaibyTHEO NPOGECINHOK AIANBHICTHO.

AHani3 TeopeTnYHOI Ta NPaKTUYHOI NiTepaTypu Nokasas, WO HaBYaHHSA aHIMINCLKOI MOBW 3a MPOMECINHUM CripsiMy-
BaHHSAM CTYAEHTIB HediNnonoriyHmx cnewianbHOCTEN 3anviiae no3a yaroto opmyBaHHSA NpodeciiHO-MOBMNEHHEBOT KOM-
NETEHTHOCTI CTYAEHTIB LIMPKOBUX CrevuiarnbHOCTEN, BaXNMBUMU CKNagHWKaMKU SKOI € BMIHHA CnpuiMaTti, npoayKysBaTtu
BMCINOBMIOBaHHS B NPOMECINHNX KOMYHIKaTUBHUX CUTYaLiSIX, BUKOPUCTOBYBATU (HaxoBy TEPMIHOMOri0.

Y cTatTi npoaHanisoBaHo KIoYOBi BMiHHS Ta HAaBUYKM NPOECINHOT IHLLOMOBHOI KOMYHiKaLii, Siki HeOOXiaHI ManbyTHIM
haxiBuAM Yy LIMPKOBIN OiSNbHOCTI, 3 OrNs4y Ha Te, WO BOMOAIHHSA IHO3EMHOK MOBOK € OCHOBHOK BMMOIOIO Y MiAroToBUI
dpaxiBLiB BUCOKOIO PiBHS.

ABTOpOM 3anponoHOBAHO AesKi BUAM poBOTU Ha 3aHATTI, AKi CNPUSOTb (HOPMYBaHHIO MPOGECIMHOT MOBIIEHHEBOI KOM-
NETEHTHOCTi ManbyTHIX apTMCTiB LUMPKY. MoaentoBaHHS CUTyaLin peanbHOro CMinkyBaHHS Nig 4ac BUBYEHHSI aHIMIACHKOT
MOBW cnpusie DOPMYBaAHHIO HABUYOK FOBOPIHHS, HEODOXIAHMX A4S NPaKTUYHOIO BUKOPUCTAHHS Y NPOMECINHIN QisnbHOCTI.
[na pocarHeHHs uiel MeTy Hanbinbl edpeKTUBHUMIN BUOAKTLCS METOAM «BiATBOPEHHS cUTYaLlii peanbHOi KOMYHIKaLii»,
«NPOGECINHO-CUTYATUBHNI» Ta «NOBYTOBO-CUTYaATUBHUIAY.

Knio4oBi cnoBa: MeToan HaB4aHHS, NpodeciiHa Nigrotoska, CUTyaTMBHUM Nigxig, opMyBaHHSA HABUYOK FOBOPIHHS,
LUMPKOBI cneuianbHOCTI.

The article is devoted to the study of the methodological foundations of the formation of English speaking skills
among students of circus specialties. The relevance of the research is determined by the fact that modern society
requires a combination of both a specialist in the field and a linguistic personality in one person.

The article emphasizes that the shift in emphasis in the speech preparation of circus specialties students in
English language classes involves their immersion in a professional context, which is explained by the orientation of
modern education on the comprehensive speech development of students, improvement of their speech skills and
abilities, and the correlation of the content of education of circus specialties students with future professional activity.

The analysis of the theoretical and practical literature showed that teaching English in the professional direction
of students of non-philology majors neglects the formation of professional speech competence, important compo-
nents of which are the ability to perceive, to produce expressions in professional communicative situations, and to
use professional terminology.

The article analyzes the key abilities and skills of professional foreign language communication, which are neces-
sary for future specialists in circus activities, in view of the fact that mastering a foreign language is the main require-
ment in the training of high-level specialists.

The author proposed some types of work in the class, which contribute to the formation of professional speech
competence of future circus artists. Modeling situations of real communication during English language learning con-
tributes to the formation of speaking skills necessary for practical use in professional activities. To achieve this goal, the
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