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The research purpose is to determine, theoretically substantiate and experimentally verify the organizational
and pedagogical conditions for teaching Bachelors of Foreign Philology in the information-educational environment at higher
educational institutions. To achieve the purpose the following methods have been used: theoretical (a comprehensive
analysis of philosophical, psychological, pedagogical and methodological literature; theoretical and critical analysis
of official documents of Ministry of Education and Science of Ukraine, analysis of curricula, programs and textbooks,
manuals and recommendations; induction, deduction, synthesis, generalization, abstraction and generalization), empirical
(direct and indirect observation, diagnostic methods (questionnaires, testing, surveys, interviews), experimental methods
(ascertaining, formative and final stages of pedagogical experiment)) and methods of mathematical statistics (ranking,
comparison, quantitative and qualitative analysis of experimental results and their statistical processing by the Pearson's
criterion x2. The organizational and pedagogical conditions for the future Bachelors of Foreign Philology professional training
have been identified, theoretically substantiated and experimentally verified. It has been found out that organizational
and pedagogical conditions enable significant improvements in the educational process, create a special mechanism
of students’ thinking capacity, promoting the accumulation of knowledge and life experience. It has been stated that
only a complex implementation of suggested organizational and pedagogical conditions contributes to the successful
professional training of the future Bachelors of Foreign Philology. The hypothesis has been confirmed: after the pedagogical
experiment the future Bachelors’ of Foreign Philology readiness level for professional activity at the formative stage
of the experiment in the experimental group is higher than in the control group.

Key words: Bachelors of Foreign Philology, information-educational environment, higher educational institutions,
organizational and pedagogical conditions, pedagogical experiment.

Y cTatTi BU3HAYEHO N TEOPETUYHO OBrpYHTOBaHO OpraHisauiiHo-negarorivyHi yMoBu (NigBuLLEHHS MOTMBALi 4O Npo-
doeciiHoT AisnbHOCTI Ta hopMyBaHHS NPOMECINHUX LiiHHICHMX OpieHTaLin y 6akanaBpiB iHO3eMHOI dhinonorii Yepes BUKO-
PUCTaHHS iIHTEPAKTUBHUX TEXHOIOriN; BUKOPUCTAHHSA OCOBUCTICHO OPIEHTOBAHMX TEXHOMOriN Y NPOdECINHIN NiAroToBLi
Hakanaspis iHO3eMHOI hinonorii; BNpOBafXXeHHS Pi3HWX BUAIB MPaKTUKM Ta N03aayaAMTOPHOI poboTu Ans HabyTTa Aocsigy
ManbyTHBEOI NPOECINHOI QiSNbHOCTI; CTBOPEHHS Ta NIATPUMKA OCBITHbO-KPEATUBHOIO cepefoBumLLa AN POpMyBaHHSA
roToBHOCTI BakanaBpiB iHO3eMHOI dhinonoril 4o NPOeCiAHOT AiANbHOCTI; PO3BUTOK NPOECINHOI peddrekcii) NigroToBku
HakanaBpiB iHO3eMHOI hinonorii 4o NPodeciHOI AiSnNbHOCTI. 3'9COBaHO, WO OpraHi3auinHO-NeaaroriYHi yMoBu AaayTb
3MOry BAOCKOHANWUTW OCBITHIM NpOLEC, CTBOPUTM TaKUA MEXaHi3M MUCHEHHEBOI OiSANbHOCTI CTYAEHTIB, AKUIA CNpUsiTuMe
HaKOMWYEHHIO 3HaHb i XUTTEBOrO AOCBIAY, @ TaKOX AONOMOXYTb MiATPUMYBATU iHTENEKTYyanbHI 3yCUNns CTYOEHTIB, CTU-
MYIOBATK Mi3HaBanbHy akTUBHICTb. BU3HayeHi opraHisauinHo-negaroriyHi yMmoBy NOCUOBATUMYTb MOTUBALLIKO CTYAEHTIB
[0 HaBYaHHA, BUXOBYBATVMYTb Y HWUX BHYTPILLIHI Ni3HaBasbHi, YCBIQOMMEHI MOTVBY, WO BMNMBATUMYTb B ManbyTHLOMY
Ha npodecinHy AisnbHiCTb ManbyTHboro gaxisus. KoHcTaToBaHoO, IO nulle KOMMNMEeKCHa peanisauis obrpyHToBaHWX
opraHisauiiHo-nefaroriyHMX YMOB Crpusie YCNiLWHIiN npodpecinHin nigrotoBui 6akanasBpis iHO3eMHOI ginonorii B ymoBax
iH(bopMaLLiiHO-OCBITHBOrO CepefoBULLA 3aknagiB BULLOI OCBITU. 3ayBaXunMO, WO BCi OpraHisauiiHo-neaaroriyHi ymoBu
yHKUIIOIOTb Yy CUCTEMi Ta B3aEMO3YMOBIIOIOTL OAHa iHLWY. [MiATBEpAXEHO rinoTesy: nicns 3aBeplUeHHs eKCNepUMEHTY
piBeHb CHOPMOBaHOCTI NMOKa3HWKIB rOTOBHOCTI 6akanaBpiB iHO3eMHOI hinonorii 4o npodeciviHoi aisnbHocTi EI i KIN Ha
dopmyBanbHOMY €Tani eKCnepuMEHTY B EKCNEPUMEHTanbHIN rpyni BULLUIA, HiXX Y PECMNOHAEHTIB KOHTPONbHOI rpynu. Lie
apryMeHTOBaHO TUM, LLO B eKCrepyMeHTalbHOMY OCBITHLOMY NPOLIECI BUKOPUCTAHO CUCTEMY NiAroToBKu Bakanaspis iHO-
3eMHOi dhinonorii 40 NPOodECINHOI AiSNbHOCTI 1 YyNpOBaKeHO OpraHidauiiHo-negaroriyHi yMoBW MiarotoBku GakanaspiB
iHO3eMHoOI dpinonorii B ymoBax iHopmMaLiiHo-0cBiTHbOro cepegosmia 3BO, Wo Aano 3mMory CTBOPUTU B HaBYanbHOMY
npoveci NigrotoBkun 6akanaspis iHO3eMHoi chinonorii B EI aKiCHO HOBiI YMOBW OCBITHBOI LiSNTbHOCTI.

KniouoBi cnosa: 6akanaBpu iHo3eMHoi dinonorii, iHopMaLiiHO-OCBITHE cepeaoBuLLEe, 3aknaau BULLOI OCBITH,
opraHisauiiHo-nefaroriyHi yMoBu, NegaroriyHMin eKCnepuMeHT.
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Research problem statement. Taking intoaccount
the changing social demand for foreign language
proficiency, increasing interest in the language as
one of the priority values of society, expanding the
scope of international cooperation focusing on the
practical use of language in everyday, business and
professional communication, the modern model of
the future Bachelors’ of Foreign Philology training
at higher educational institutions (HEIs) needs to be
thoroughly rethought. Owing to the fact that a modern
Ukrainian philologist must not only gain knowledge
but also develop the ability to apply it in practice,
be a spiritually and intellectually developed creative
personality adapted to contemporary requirements,
socially mature and successful. The fact of the matter
is that the theoretical study of scientific approaches,
concepts, and technologies does not provide a
fully effective development of practical experience
required for future Bachelors of Foreign Philology
in the context of the implementation of acquired
knowledge, skills and abilities in everyday life and
professional activities. In addition, the traditional
system of education does not create conditions for the
effective development of mental abilities of students,
devalues their creative potential. Society gets a
passive functional worker, a performer who does not
have enough skills to make decisions in professional
activities and is not ready to carry out professional
duties in the rapid pace of society informatization.

At the initial stage of the research a number of
contradictions in the future Bachelors’ of Foreign
Philology training in the information-educational
environment of HEIs have been outlined. The
mentioned contradictions are related to the objective
need of society for high quality language specialists
trainingand thereal graduatesreadinessto professional
activity; the need for highly qualified foreign language
specialists who are able to quickly adapt to modern
conditions of dynamic professional activity and the
traditional system of their professional training. The
other discrepancies are associated with the modern
society growing demands to the future Bachelors’ of
Foreign Philology training and the insufficient level
of providing the necessary OPCs; significant positive
achievements of foreign experience in Bachelors’ of
Foreign Philology training and the inadequate level
of its implementation at national HEIs; the need
to use innovative teaching and learning forms,
tools, methods, modern information technology
and current state of their implementation in the
educational process. The fundamental imbalance
casts doubts on the creation of an information-
educational environment of HEIs and the inadequate
level of its use within the traditional system of the

future Bachelors’ of Foreign Philology training.
The identified contradictions, insufficient scientific
substantiation of the outlined problem in pedagogical
theory and practice resulted in the choice of the
research topic Pedagogical Conditions for Teaching
Bachelors of Foreign Philology in the Information-
Educational Environment at HEI

Organizational and pedagogical conditions
being a complex set of factors contribute to the
regulation and interaction of objects and phenomena
engaged in the educational process. OPCs enable
achieving particular goals, establishing interpersonal
relationships of the educational process participants
and therefore facilitating the implementation of
didactic tasks, enhancing educational activities of
future professionals, reinforcing and motivating
their independence, initiative and professional
development. The intended results of the educational
process at higher educational institutions directly
depend on the organizational and pedagogical
conditions of the educational environment, the choice
of special teaching and learning tools, methods and
forms influencing and contributing to the educational
activities effectiveness and the planned tasks
realization.

Recent researches and publications analysis.
The future Bachelors’ of Foreign Philology training
in the information-educational environment of HEIs
is provided and regulated by a range of legislative
and strategic documents outlining the development
of education in Ukraine. The principal of them
are: Laws of Ukraine “On Education” (2017), “On
Higher Education” (2014), “National Strategy for the
Development of Education in Ukraine for 2012-2021”
(2013), “National Program for the Study and
Promotion of Foreign Languages “Speak Global — go
Global” (2016), “The Concept of Education in Ukraine
for 2015-2025” (2013); “Sustainable Development
Strategy of Ukraine — 2020 (2015), “Draft Sustainable
Development Strategy of Ukraine until 2030 (2017).
The international legislative framework includes
“The Bruges Communiqué on enhanced European
Cooperation in Vocational Education and Training
for the period 2011-2020” (2010), “CEFR (Common
European Framework of Reference: Learning,
Teaching and Assessment)” (2001).

Theoretical aspects of the Bachelors’ of Foreign
Philology training are the subject of many academic
publications. The results of the analysis of scientific
sources showed that the concept of “pedagogical
conditions” is widely characterized by many
scientists (Golubova G., Kademiya M., Lodatko E.,
Melnychuk S., Melnyk N., Pidlasyi I., Polonskiy V.,
Shmyrko O., Vdovychyn T., Zubko A., Hatherly
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A., Abbott C., Davison J., Kozma R., Celebic G.,
Rendulic D. 1., Salmon G. Scientists interpret this
term as necessary circumstances, phenomena, factors,
ways, anticipated results, directions, motivations, etc.
The reference literature offers different interpretations
of the concept of “condition”, which have much in
common. Generally, the concept of “condition” is
interpreted as a necessary circumstance that contributes
to something; circumstances, features of reality, under
which changes occur. In the explanatory dictionary of
the modern Ukrainian language, the definition of the
concept of “condition” is more specific: a necessary
circumstance that allows the implementation, creation,
formation of something or contributes to something
[1, p. 1506]; factor, the driving force of any process,
phenomenon; factor [1, p. 1526].

Most  often  pedagogical conditions are
characterized as an external prerequisite for
the existence and development of the circumstances,
which are the grounds for the complex productive
pedagogical process of training, mediated by the
individual or group activity. This definition indicates
that pedagogical conditions affect (accelerate or slow
down) the development of pedagogical phenomena,
systems, personality qualities, etc. [2].

In psychology, the condition is explained as a set of
phenomena of the external and internal environments
that affect the development of a particular mental
phenomenon. To determine the cause-and-effect
relationship of a phenomenon, it is necessary to analyze
it in various relationships and dimensions. If one
phenomenon gives rise to another, it is the cause; if a
phenomenon interacts with another phenomenon in the
process of development of the whole to which it belongs,
it is a factor; if the phenomenon determines the existence
of another phenomenon, it is a condition [3, p. 318].

In the Education and Pedagogy Dictionary, the
conceptof “condition” is presented as “aset of variable
natural, social, external and internal influences that
affect the physical, psychological, moral development
of a person, his/her behavior, upbringing, education,
personality development” [3, p. 36]. The definition of
“pedagogical” indicates that such circumstances are
associated with the organization of the educational
process and shaping the external environment for
the cognitive and educational activities of students
aimed at certain knowledge, skills and abilities
development [3, p. 113]. In particular, S. Melnychuk
qualifies pedagogical conditions as factors of learning
management that ensure the activity of students and
stimulate the conscious assimilation of educational
material. Pedagogical conditions are a set of actions
and interactions that ensure the achievement of the
maximum possible useful outcome [4, p. 39].

In the course of scientific study the term
“organizational and pedagogical conditions”
have been used. The notion “organizational and
pedagogical conditions” combines two terms
(“organization” and “pedagogical conditions”). The
concept of “organization”, which is organically
combined by definition with pedagogical conditions,
occurs infrequently, and the notion “organizational
and pedagogical conditions” has no established
interpretation. However, scientists are increasingly
using the organizational aspect in the pedagogical
environment.

According to I. Pidlasyi, organization as a
pedagogical category is an ordering of the didactic
processaccordingtocertaincriteria, shapingitproperly
for the best realization of the set goal. Moreover, the
form (from the Latin “forma” — appearance, shell) in
this context was analyzed by the scientist as a way
of existence of the educational process, the shell for
its inner essence, logic and content, associated with
the order of its implementation. The organization
is one of the four main components of a dynamic
system — the pedagogical process. This component is
also referred to as organizational and managerial [5].

A. Zubko distinguishes the following organizational
and pedagogical conditions that contribute to
the improvement of the educational process: conditions
that enable the educational process (the level of
professionalism; the degree of readiness to teach
students); conditions that modernize the educational
process (material and technical, educational and
methodological support, etc.) [6].

Among the types of pedagogical conditions, the
organizational and pedagogical conditions marked by
the specifics of the educational process organization
deserve special research attention. In the case of
compliance with organizational and pedagogical
conditions, the educational process can reach a new
level, as the conditions optimize the consistency of
professional knowledge, skills and abilities. It is the
organizational and pedagogical conditions that help
the student to develop comprehensively as a person,
increase the focus on professional activities, allow
demonstrating pedagogical talent [7].

Task setting

General hypothesis of the research is based
on the assumption that the effectiveness of the
future Bachelors’ of Foreign Philology training in
the information-educational environment of HEIs
will increase significantly with the introduction of
developed, theoretically proved and experimentally
verified organizational and pedagogical conditions.

The research purpose is to determine,
theoretically substantiate and experimentally verify
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the organizational and pedagogical conditions for
Bachelors’ of Foreign Philology training in the
information-educational environment of higher
educational institutions.

To achieve the purpose and test the hypothesis
the following methods have been used: theoretical
(a comprehensive analysis of philosophical,
psychological, pedagogical and methodological
literature on the problem; theoretical and critical
analysis of official documents of Ministry of Education
and Science of Ukraine, analysis of curricula, programs
and textbooks, manuals and recommendations;
structural analysis to identify the structure of
professional activity of the future Bachelors’ of
Foreign Philology for professional activity; induction,
deduction, synthesis, generalization, abstraction and
generalization), empirical (observation to identify
the experience of using an array of forms, methods,
techniques and technologies of the future Bachelors’
of Foreign Philology training; diagnostic methods
(questionnaires, testing, surveys, interviews);
experimental methods (ascertaining, formative and
final stages of pedagogical experiment)) and methods
of mathematical statistics (ranking, comparison,
quantitative and qualitative analysis of experimental
results and their statistical processing by the Pearson's
criterion 2.

Results. In the course of study the following
optimal organizational and pedagogical conditions
for the future Bachelors’ of Foreign Philology
training have been determined:

1) motivation increase towards professional
activities and shaping professional value orientations
in future Bachelors of Foreign Philology through the
interactive technologies implementation;

2) use of personality-oriented technologies in the
future Bachelors’ of Foreign Philology training;

3) implementation of different practical and
extracurricular activities for gaining the necessary
professional experience;

4) creation and support of creative learning
environment for training future Bachelors of Foreign
Philology for professional activities;

5) development of professional reflection in
future Bachelors’ of Foreign Philology.

The indicated organizational and pedagogical
conditions are expected to improve the educational
process, create a mechanism of students mental
activity, which will contribute to the accumulation
of knowledge and life experience, as well as help
support the intellectual efforts of students, stimulate
their cognitive activity. These will strengthen students
motivation to study, develop internal cognitive,
conscious motives related to the future Bachelors’

of Foreign Philology professional activity. Effective
future Bachelors’ of Foreign Philology training can
be successfully realized by using the appropriate
organizational and pedagogical conditions. It should
be emphasized that all conditions function in the
system and are interrelated and interdependent. It
is necessary to characterize each organizational and
pedagogical condition in detail.

Motivation  increase  towards  professional
activities and shaping professional value orientations
in future Bachelors of Foreign Philology through the
interactive technologies implementation provides
detailed acquaintance with future professional
activity, its social significance, modern requirements
for knowledge, skills, abilities and personality
traits in the process of study all disciplines. Under
this condition the students’ ideas about the modern
model of a successful philologist’s personality are
shaped through encouraging to realize the prospects
of professional self-realization. The development
of a positive “self-concept”, a hierarchy of value
orientations related to professional activity, students’
needs and skills to work independently with different
sources ofinformation, master information technology
and creatively apply knowledge in practice is also
predetermined by the stated condition. Moreover, it
provides conditions for self-education, stimulates the
desire for self-improvement, and maintains curiosity
and “cognitive” psychological climate in the
academic group. In addition, the first organizational
and pedagogical condition is focused on the anxiety
and uncertainty minimization of individual students,
the creation of success situations for students at a high
level of their abilities realization, subordination of the
process of motivation development for professional
achievement according to a number of criteria. They
include successful learning at the optimal complexity
level associated with the requirements of the course;
individualization of the learning process as a basis
for professional self-determination; development of
skills and abilities to master modern technologies,
their creative application in future professional
activity; objectivity of pedagogical and moral
assessments as an indicator of personal achievements
of a student, rather than means of encouragement
or punishment. The use of interactive learning
technologies creates motivation with a shift to the
end result, which is especially important in training.
The following interactive learning technologies have
been used:

1. Interactive  technologies of cooperative
learning (work in pairs; rotational (variable)
threesome; two — four — all together; carousel; work
in small groups; aquarium; circle of ideas). Working
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in pairs, students do various exercises: discuss a task
or a short text; take an interview, study the attitude
(opinion) of the partner on the issue or statement;
critically analyze each other's work, summarize
the results, etc. Working in pairs and small groups,
all students have an opportunity to express their
opinions. This work helps students to think, to
exchange ideas first with partners, and then to deliver
them to the audience. This promotes the development
of communication skills, critical thinking, and ability
to express oneself, persuade and lead a discussion [2].

2. Interactive technologies of collective-group
learning (situation analysis; problem solving;
unfinished sentences; brainstorming; openwork
saw; discussion of the problem in a general circle;
microphone; learning via teaching; decision tree)
provide simultaneous joint work of the whole team.
For the organization of collective-group training
it is necessary to take into account the following
factors: the specifics of cooperation, which reflects
the outside world and gives a realistic character
to artificial relationships; providing feedback and
support from team members who have similar
problems and experiences. The other factors include
friendly atmosphere that promotes the new skills
development, increases the ability to self-efficacy in
various spheres of life; features of group work that
encourage students to self-assessment, self-research,
during which one can act as a spectator, identify
oneself with other participants, operate on the results
obtained during the analysis of their own thoughts,
emotions and actions [1; 2].

3. Situational modeling technologies (simplified
court trials; public trials; simulations; role-playing).
The model of learning in the game is the construction
of the learning process through the inclusion of the
student in the game (especially game simulation
of the studied phenomena). The task of the teacher
who uses the games in teaching is to subordinate
it to the formulated didactic goal. The teacher is
an instructor (presents the game rules, advises its
participants), referee (adjusts and assists with advice
on the division of roles), coach (gives tips for students
who play the game), chairman, moderator (organizes
the discussion of the game) [15].

4. Debates technologies ("Press" method; choose
a position; change position; continuous scale of
opinions; discussion; evaluation discussion; debate;
discussion in the style of a television talk show)
promote the development of critical thinking, allow
to choose personal position, deepen knowledge of the
issue under discussion. Debates learning technologies
serve as an important mean of students’ cognitive
activity in the learning process. These technologies

involve a number of rules: the discussion begins with
a controversial question that does not have a definite
answer and predicts different solutions, including the
opposite. Participants do not ask the question: who is
right and who is wrong? while attention is focused on
the probable course of the discussion (What to expect
in a given coincidence?, What could happen if ...?,
Were there other possibilities?). The statements of the
participants relate to the discussed topic. The teacher
corrects mistakes and inaccuracies made by students
and encourages everyone to do the same. Students'
statements incorporate argumentation, justification
(the teacher asks students questions like: what facts
prove the usefulness of this opinion, how did you
make such a conclusion). The discussion can be
resolved both by consensus (an agreed decision) and
by maintaining the existing differences between its
participants. Thus, the use of interactive technologies
contributes to the students’ intellectual development,
increases motivation for professional activity and
promotes the development of professional values.
Moreover, interactive technologies enhance the
development of cognitive activity and interests,
interest in creatively different organization of the
educational process, activation of creativity, ability
to distinguish the problem, mastering the skills of
self-development.

The use of person-oriented technologies in the
future Bachelors’ of Foreign Philology training
involves a teaching methods change from illustrative
and explanatory to research by linking the information
with the knowledge already obtained and with the
possibility of its prospective use. Person-oriented
technologies include application of the dialogic
method, variability in the forms of work organization,
selection of visual aids, didactic manuals, methods and
techniques of teaching and assessment, integration of
various knowledge fields via computer technology,
information support through electronic texts, Internet
resources. The above mentioned technologies
promote application of other sciences’ achievements
in the educational process; conducting workshops,
seminars and tutorials to ensure better perception and
comprehension of educational material by students,
development of analytical and critical thinking,
formation of connections between theoretical and
practical knowledge. The greatest advantages include
stimulating maximum independence, emotional
self-expression and expression of creative abilities
through differentiated types of independent work,
holding creative competitions, submitting projects,
exhibitions, etc. To intensify the classical lectures, the
following lecture types are strongly recommended to
be used: mini-lecture, lecture-conversation (dialogue
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with the audience), lecture-analysis of a specific
situation, lecture-consultation, and lecture with
intentional mistakes. Practical training sessions and
role-playing should be used to consolidate and deepen
the knowledge gained during conversations, lectures,
seminars and workshops to improve practical skills
and abilities, to use them in solving professional
problems and to actively share experience. Project
technologies are used to acquire skills of team work,
to improve the ability to present and argue their
positions on the tasks, to develop communication
skills, to improve the ability to apply theoretical
knowledge in practice. Thus, the use of pedagogical
technologies, in particular the technology of person-
oriented teaching in the Bachelors’ of Foreign
Philology training, allows to intensify the learning
process, make it more creative, construct students'
work on cooperation, mutual learning, encourage
them to choose and use the most efficient ways of
dealing with the educational material through self-
determination and self-realization.

Introduction of various types of practice and
extracurricular work to gain experience of future
professional activity involves the development of
students' ability to practice a foreign language based
on professional competence and knowledge. Practice
and extracurricular work allows students to combine
theoretical knowledge with practical activities, as
well as develop practical knowledge of professional
activity regularities and an ability to carry out
particular tasks. The specific character of practice
during the second year of study implies that it takes
place simultaneously with the study of the main
normative disciplines. Practice during the fourth
year (VIII semester) aims at a holistic professional
training of the student to perform the functions of the
professional philologist. Undergraduate practice is
scheduled in the final year to summarize and improve
the acquired knowledge, practical skills and abilities,
gain professional experience and develop readiness
for independent work. Personal and professional
development of the student is not possible without
his/her participation in the extracurricular activities.
The main task of extracurricular work in the future
Bachelors’ of Foreign Philology training is to acquaint
students with the profession, to instill love and respect
for philological work and to develop professional
thinking. The following types of extracurricular
activities are the most effective and widespread:
celebrations of national and state holidays, theme
evenings, intellectual games “What? Where? When?”,
brain-ring, “Field of Miracles”, “Intelligence Show”,
various contests and quizzes, excursions and hikes,
promotions, debates, competitions, round tables,

exhibitions, seminars, etc. Participation in these
activities helps to expand possibilities of influence
on the person for development of interest to sciences,
imitativeness, activation of their cognitive abilities,
nurturing of professionally significant and personal
qualities. Thus, the introduction of various types
of practice and extracurricular activities affects the
development of the future philologist’s professional
qualities, gives a professional coloring to the
educational process, and contributes to the formation
of an active public position of the future professional.

Improvement and support of creative learning
environment for the development of the future
Bachelors’ of Foreign  Philology readiness
for professional activity provide the utmost
individualization through the wide use of information
technologies. Improvement and support of creative
learning environment (CLE) promote growth of
informative and representative value of educational
material: stimulation of cognitive processes
(perception and awareness of information), and,
consequently, a deeper understanding of educational
material and systematization of acquired knowledge;
development of students’ mental and creative
abilities. Creative educational environment facilitates
development of stable motivation for students’
cognitive activity as well as diversification of forms
of information presentation and types of educational
tasks. CLE enables creating a learning environment
that provides student’s "immersion" in the imaginary
world, in certain social and industrial situations; use
of game techniques; providing instant feedback,
reflection; raising the level of students’ information
culture and the level of students’ training in the field
of modern information technologies. Some of the
other CLE key functions are to develop students'
skills of teamwork and collective cognition; create
a favorable psychological climate in the classroom,
opportunities for individualization of training;
increase the aesthetic and emotional levels of the
lesson with the help of music, animation, etc.

A computer-based and Internet-based learning
management system "Moodle" has been used for
different disciplines. Training courses in the Modular
Object-Oriented Dynamic Learning Environment
include electronic courseware: electronic textbooks
with the necessary theoretical material; glossaries,
topics of lectures, seminars and workshops; samples
of control questions; tasks and requirements for
independent work; tasks for the final certification;
description of the information tools and technologies
necessary for carrying out educational tasks;
methodological instructions; electronic test banks;
summaries of lectures; Internet links for additional
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information resources; additional teaching materials
(textbooks, manuals, journals, etc.). Multimedia
technologies (PowerPoint presentations), the Internet
and its tools (e-mail, browsers, websites, search
engines, forums, audio and video chats, blogs). The
latest Internet technologies, podcasts enabling the
users of the World Wide Web to listen, view, create
and distribute audio and video programs; Skype and
Zoom technologies; mobile applications, etc.

Thus, the main goal of the creative information and
educational environment is to "awaken" the creator in
the student and to maximize his/her creative potential.
Creative information and learning environment
should not only promote the development of initial
creative potential, but also stimulate the need for
further self-education, creative self-development, to
form an objective self-esteem in the student. Creating
a professional and creative learning environment at
higher education institutions motivates students,
attracts them to various types of independent work,
increases the level of professional competence of
future philologists and forms appropriate attitude and
readiness for professional activity.

Development of professional reflection in future
Bachelors’ of Foreign Philology predetermines the
ability to reflect. Reflection involves the student's
ability to think critically, produce and implement new
ideas in practice, learn throughout life, constructively
perform pedagogical tasks, create strategies for self-
development and self-improvement, analyze their
own thoughts and experiences related to professional
activities. The authors of reflective pedagogy argue
that reflection is not pure information. It cannot be
"transmitted" but only stimulated, developed and
enhanced. Therefore, a set of exercises has been
used for the development of the future Bachelors’ of
Foreign Philology reflection. Without a Mask to relieve
emotional tension, develop skills of sincere expression
and analysis of their own personality. Secondhand Shop
to form the skills of introspection, self-understanding
and self-criticism; deepening knowledge about each
other through the disclosure of personal qualities of
each student. Who am I, My Self, Role Gymnastics
provided awareness of the importance of accepting
your own personality. Australian Rain enabled the
psychological relief of students. Magic Chair helped
to increase self-esteem. Forgive Your Neighbor
provided the development of reflection, self-regulation
of emotional state, the ability to forgive others. / Love
Mpyself developed a positive self-perception, the ability
to love and respect yourself. Five Kind Words helped
to get feedback from the group and increase self-
esteem. Farewell contributed to the development of
the group cohesion, creating an uplifted mood. One

of the innovative means of the future philologist’s
reflection skills development is a portfolio. This
is a modern technology of assessment that reflects
all stages of student learning at higher educational
institution, demonstrates the course of learning in
general, and shows how students integrate special tasks
and skills, achieve educational results, obtain certain
skills, develop general and special competencies and
certain personal qualities. The result of reflection
is the organization and systematization of acquired
knowledge by students themselves. Consequently,
the assessment of knowledge, skills and abilities was
conducted during each class.

Verification of the level of knowledge acquisition,
development of skills and abilities was provided by
the methods of oral, written, test, program control,
self-control, as well as methods of self-assessment.
Exercise Completion of the Sentence provided
feedback on the main points of the studied material.
Assessment helped to release the creative energy of
the group and contributed to the effective assimilation
of educational material. Knowledge Network assisted
students in analyzing the main aspects of the lesson,
demonstrating their relationship. The Art of Self-Check
aimed at teaching students to independently test the
knowledge of the studied material and provided an
opportunity to consolidate the acquired knowledge.
Lottery Fever taught to use the effect of chance
and excitement in the process of testing acquired
knowledge. Finding out the Sequence contributed to
the creative solution of the problem, making important
decisions. Thus, the development of professional
reflection in future Bachelors of Foreign Philology
is an important component of a holistic process of
professional training that promotes professional self-
improvement. Reflection allows students to plan and
manage their own activities, creatively comprehend
and solve problems, acquire new values, find ways of
overcoming internal conflict states.

Research and experimental work was carried out
in stages in the natural conditions of the educational
process from 2017 to 2021. For representativeness
of choice, 536 students of Khmelnytskyi National
University, Vinnytsia State Pedagogical University
named after Mykhailo Kotsiubynskyi, Classical
Private University (Zaporizhzhya), Kamyanets
Podilskyi National University named after Ivan
Ogienko, Carpathian National University named
after Vasyl Stephanyk (Ivano Frankivsk), Sumy State
Pedagogical University named after A. Makarenko,
Ternopil National Pedagogical University named
after Volodymyr Hnatiuk, Berdyansk State
Pedagogical University, Mukachevo State University
were involved in the pedagogical experiment.
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In the course of work experimental (EG)
and control (CG) groups identical in qualitative
measurement were formed. The experiment involved
three stages: ascertaining, formative and final.

At the ascertaining stage (2017-2018)
philosophical, psychological, pedagogical,
scientific and methodical literature was analyzed
and systematized. Key research concepts were
interpreted. The peculiarities of the future Bachelors’
of Foreign Philology training in the information-
educational environment of the HEIs were clarified.
Foreign and Ukrainian experience of the future
Bachelors’ of Foreign Philology professional training
was studied. Modern methodological approaches to
the future Bachelors’ of Foreign Philology training
were singled out. The authors’ concept of the future
Bachelors’ of Foreign Philology training in the
information-educational environment of the HEIs
was developed and theoretically substantiated.
The structure of professional activity of the future
Bachelors’ of Foreign Philology was characterized.
The structure and criteria of the future Bachelors’ of
Foreign Philology readiness for professional activity
were substantiated. A model of the future Bachelors’
of Foreign Philology training was developed. The
principles of didactics used in the training of future
Bachelors of Foreign Philology were characterized.
The organizational and pedagogical conditions of
the future Bachelors’ of Foreign Philology training
were singled out and theoretically substantiated.
The program of research and experimental work
was developed. A holistic method of measuring the
future Bachelors’ of Foreign Philology readiness for
professional activity was formed. The experimental
base was selected and the ascertaining stage of the
experiment was carried out.

At the formative stage (2018-2019) the authors’
system of the future Bachelors’ of Foreign Philology
training in the information-educational environment
of the HEIs was introduced. The organizational and
pedagogical conditions of the future Bachelors’
of Foreign Philology training in the information-
educational environment of the HEIs were defined
and implemented. The formative stage of the
experiment was carried out. Monitoring of the future
Bachelors’ of Foreign Philology readiness level
for professional activity was performed. The key
results of the research were implemented into the
pedagogical practice of HEIs.

At the final stage (2019-2021) the experimental
data were systematized and statistically processed;
the basic conclusions and recommendations on
introduction of results of pedagogical experiment
in the process of the future Bachelors’ of Foreign

Philology training were formulated, the prospects of
the further study of a problem were outlined.

The experimental and control groups were
formed according to the results of entrance testing,
the average score in EG was 73.54; in CG — 74.59;
the quality of knowledge in EG — 71.38%, in CG —
72.66%. Respondents of the research groups at the
beginning of the ascertaining stage of the pedagogical
experiment had almost identical indicators of
measurement parameters, which ensured the purity
and objectivity of the initial indicators for the
pedagogical experiment.

The ascertaining stage of the experiment had
a diagnostic aim, as it was designed to identify
the initial level of the future Bachelors’ of Foreign
Philology readiness for professional activities. Level
characteristics of the formation of future Bachelors’
of Foreign Philology readiness indicators for
professional activities of EG and CG at the beginning
of the ascertaining experiment are given in Fig. 1.
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Fig. 1. Distribution by the future Bachelors’ of Foreign
Philology levels of readiness for professional activity
in EG and CG at the beginning of the ascertaining
stage of the experiment
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At the beginning of the ascertaining stage of the
experiment, the indicators of the future Bachelors’ of
Foreign Philology readiness for professional activity
were recorded. They proved to be almost at the same
level: low (reproductive) level is 57.62% in EG, 58.43%
in CG with a predominance in CG of 0,81%; the average
(productive) level in CG is 28.84%, in EG — 27.88%,
lower by 0.96%; high (professional) level in EG —
14.50%, in CG less by 1.77% and equal to 12.73%.

We have checked the fact whether the selected
experimental and control groups with the above
distribution of respondents on the levels of available
knowledge of a foreign language, did not have
statistically significant differences and could be
interpreted as similar.

Pearson's criterion  ,2was applied for this

purpose:
)
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where N and M — the number of respondents in EG
and CG;

n;, m, — the number of respondents in EG and CG
demonstrating i-level of knowledge;

L — the number of levels.

The use of the Pearson's criterion y?at a
significance level of 0.05 showed that between EG
and CG, participating in the experiment, there were no
statistically significant differences in the formation of
indicators of future Bachelors’ of Foreign Philology
professional activity in the information-educational
environment before the ascertaining stage of the
experiment. The main tasks of the formative stage of
the experiment included: implementation of research
and experimental method of the authors’ system of
the future Bachelors’ of Foreign Philology training in
the information-educational environment of the HEISs.
Of primary importance was testing of organizational
and pedagogical conditions, improvement of didactic
support through the use of modern forms, methods,
means and technologies of the future Bachelors’
of Foreign Philology training. Current monitoring
of the future Bachelors’ of Foreign Philology level
of readiness for professional activity; conducting a
comprehensive assessment of the future Bachelors’ of
Foreign Philology level of readiness for professional
activities in the information-educational environment
of the HEIs (the use of methods similar to the
ascertaining stage of the experiment) were also vital.

Figure 2 presents the level characteristics of the
future Bachelors’ of Foreign Philology readiness
indicators for the professional activity of the control
and experimental groups at the formative stage of the
experiment.

At the formative stage of the experiment, the future
Bachelors’ of Foreign Philology readiness indicators
for the professional activities were recorded as follows:
low (reproductive) level in EG is 46.84%, in CG —
55.43% with a predominance of 8.59%; the average
(productive) level in CG is 33.33%, in EG — 31.60%,
lower by 1.73%; high (professional) level in EG —
21.56%, in CG less by 10.32% and equal to 11.24%.
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Fig. 2. Distribution by the future Bachelors’
of Foreign Philology levels of readiness for
professional activity in EG and CG at the formative
stage of the experiment

The hypothesis was confirmed: after the
experiment, the development of the future Bachelors’
of Foreign Philology levels of readiness for
professional activity in EG and CG at the formative
stage of the experiment in the experimental group is
higher than in the control group. This is justified by the
fact that the experimental educational process used
the system of training future Bachelors of Foreign
Philology for professional activities and introduced
organizational and pedagogical conditions for the
future Bachelors’ of Foreign Philology training in
the information-educational environment of HEIs.
This allowed creating qualitatively new conditions of
educational activity in EG.

Changes in the level characteristics of the of the
future Bachelors’ of Foreign Philology readiness
indicators for the professional activity of EG and
CG between the ascertaining and final stages of
the pedagogical experiment were recorded. In the
experimental group, the number of students with a
low (reproductive) level decreased by 32.34% and
increased by 21.19% with a medium (productive)
level and by 11.15% with a high (professional) level.
In the control group, the number of students with a
low (reproductive) level decreased by 9.74% and
increased by 6.37% with a medium (productive)
level and by 3.37% with a high (professional) level.

The obtained results of the pedagogical experiment
testify to the effectiveness of the organizational and
pedagogical conditions for the future Bachelors’
of Foreign Philology professional training in the
information and educational environment of HEISs.

Conclusions. The conducted research allows
us to conclude that the identified and theoretically
substantiated  organizational and pedagogical
conditions proved to be effective in the process of
the future Bachelors’ of Foreign Philology training
in the information-educational environment of higher
educational institutions. The implementation of the
organizational and pedagogical conditions facilitated
the improvement of students’ learning and cognitive
activities. The reliability of experimental data on
the changes in the level characteristics of the of the
future Bachelors’ of Foreign Philology readiness
indicators for the professional activity was confirmed
by the Pearson's criterion ¥ It s proved that the
increase of the level of readiness of future Bachelors’
of Foreign Philology for professional activity is due
to the introduction in the process of EG students
training suggested organizational and pedagogical
conditions. The practical value of the research is in
improving forms, methods, tools and technologies of
the future Bachelors’ of Foreign Philology training.
The textbooks “Enjoy Your Home-Reading” (Part 1)
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(approved by the Ministry of Education and Science
of Ukraine, March 12, 2013) and “Enjoy Your
Home-Reading” (Part 2) (approved by the Ministry
of Education and Science of Ukraine, May 31, 2018)
have been compiled and published. The following
educational and methodical sets intended for such
courses as “Practical English”, “Analytical Reading”
(Years 1, 2 and 3), “The History of Foreign Literature
during the 17th and 18th Centuries”, “The History
of Foreign Literature of the 19th Century” have
been located in MOODLE for students majoring

in Foreign Philology. These contain relevant
recommendations, syllabi, plans for seminars, lecture
notes, presentations, methodical instructions for
practical classes, individual assignments, suggested
topics for term papers and reports, tests and
assignments for interim and summative assessment.
Prospects for further research include thorough study
of general didactic and specific principles of the
future Bachelors’ of Foreign Philology training in
the information-educational environment of higher
educational institutions.
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Health is the greatest value for everyone. The research analyses and compares the results of free associative experiment
conducted among philology and technology students. It includes students’ responses to stimulus word HEALTH. The
experiment is held during pandemic time and aims at establishing similarities and differences in the associations offered
by students with different majors. The complex methodology comprises a free associative experiment and comparative
analysis. The associations from the experiment are divided into such thematic groups as: associations connected with
HEALTH participants (doctor, patient, hospital, ambulance); abstract concepts (happiness, well-being, care, life, faith,
hope, beauty, love, justice, freedom, peace, courage, force); positive feelings and emotions (recovering, hardening, joy);
negative feelings and emotions (drugs, illness, pain, stress, troubles, treatment); nature and natural phenomena (nature,
fresh air, sun); health support and improvement (sport, movement, rest, good body shape, morning exercises, gym,
yoga, fitness, active rest); medical procedures aimed at avoiding or preventing disease (medical check-up, vaccination,
mask, therapy, Covid, Covid test, vitamins, disinfection, antiseptic, distance, quarantine, isolation, virus, pandemic); diet
(healthy food, fruits and vegetables, water, food, balance diet) and daily routine (sleep, hygiene, daily regime, habits, hand
washing). The research findings show similar top HEALTH associations (healthy food, sport, vaccination, sleep, and fresh
air) given by technology and philology students. The research also reveals different HEALTH association given by two
groups of students. For example, philology students associate HEALTH with such words as: happiness, well-being, mental
stability, rest, hospital, while technology students suggest other associations, such as: physical condition, certificate,
Covid-19 test, human psychology, immunity. In general, respondents share the same cultural values and have the same
experience of going on through pandemic time, which is expressed in the same associative words to the stimulus HEALTH,
still there are some differences, some of them can probably be explained by a gender factor, but it is not the object of this
research, though it may be done in further studies.

Key words: HEALTH, associative experiment, thematic association groups, philology students, technology students.

300poB’st € HAMBINBLUOK LiHHICTIO KOXXHOrO. PO3BiAKy NPUCBSAYEHO aHanidy Ta NOPIBHSAHHIO pe3ynbTaTiB BiflbHOMO aco-
LiaTMBHOTO EKCNEPUMEHTY, NPOBEAEHOO cepes CTYAEHTIB inonoriyHoro Ta TEXHONOrYHOro akyneteTiB. [ocnigxeHHs
BKIOYAE BiAMNOBIAI CTYAEHTIB CTOCOBHO cnoBa-ctumyny HEALTH. [laHni ekcneprMeHT NpoBeaeHo nig Yac naHgemii i noro
METOI € BCTAaHOBMEHHS OAHAKOBUX Ta Pi3HMX acolialiin, 3anponoHOBaHmX cTygeHTammn 060x cneuiansHocTen. Komnnek-
CHa MeToZonoris BKMoYae B cebe BinbHWIA acoLiaTUBHUIA EKCNIEPUMEHT i MOPIBHANBHWIA aHani3. B xoai npoBeeHHs ekc-
nepuMMEHTY OTPMMaHI acouiaulii nogineHi Ha HaCTyNHi TeMaTWYHI rpynK: acouiaLii, NoB's3aHi 3 yqyacHukamu (doctor, patient,
hospital, ambulance); abctpakTHi noHaTTa (happiness, well-being, care, life, faith, hope, beauty, love, justice, freedom,
peace, courage, force); No3nTUBHI Bia4yTTA Ta eMolii (recovering, hardening, joy); HeraTuBHi Big4yTTa Ta emouii (drugs,
illness, pain, stress, troubles, treatment); npupoga Ta NpMpoaHi siBuwa (nature, fresh air, sun); niaTpMMka Ta NoKpaLLeHHs
3popoB's (sport, movement, rest, good body shape, morning exercises, gym, yoga, fitness, active rest); megunyHi npoue-
aypuy, MeTo kX € 3anobiraHHs abo nonepemkeHHst xBopobu (medical check-up, vaccination, mask, therapy, Covid,
Covid test, vitamins, disinfection, antiseptic, distance, quarantine, isolation, virus, pandemic); xap4yyBaHHs (healthy food,
fruits and vegetables, water, food, balance diet) i po3nopagok gHs (sleep, hygiene, daily regime, habits, hand washing).
PesynbraTv po3Bigku 4eMOHCTPYOTE OQHAKOBI acouiauii (healthy food, sport, vaccination, sleep, and fresh air), siki 3anva-
t0Tb NigMpYtoYi No3uLii Sk ceper, CTYAeHTIB-TEXHOMOTIB, Tak i cepen cTyaeHTiB-dinonoris. [JOCnigpKeHHa TakoX posKkpnsae
pi3Hi acouiauii 3i cnosom-ctumynom HEALTH 3anponoHoBaHi ABoma rpynamu cTyaeHTiB. Hanpuknag, ctyaeHTu dinono-
rivHoro pakynerety acouitotoTb HEALTH 3 Takumu cnosamu sik: happiness, well-being, mental stability, rest, hospital, B To
Yyac siK CTyQeHTU TEXHOMOrYHOro chakynbTETY NPOMOHYIOTL iHLWI acouiauii, Taki sik: physical condition, certificate, Covid-19
test, human psychology, immunity. 3aranom pecnoHAEeHTV PO34iNsATb OAHAKOBI KyNbTYPHI LIIHHOCTI | MaroTb O4HaKOBWN
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