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The article is devoted to bridging the gap between academic training of future translators and interpreters and the require-
ments to professional translation activity in Ukraine. The article provides theoretical and methodological conceptions based
on the socio-cultural approach to the system of future translators’training. The findings of the research allowed the authors
to outline a set of important pedagogical conditions for training the students’ professional skills of sociol-cultural signifi-
cance to meet the demands of modern translation profession.

163



Bunyck 21. Towm 2

Modern professional training of translators should be based on a socio-cultural approach that allows considering the trans-
lators’ training system as an aggregate of pedagogical conditions that ensure the development of its components. The combi-
nation of pedagogical conditions that form students' readiness for professional activity on the basis of socio-cultural approach
provides for interdisciplinary integration in the process of foreign language training (interconnection and interplay of foreign
language,cultural and humanistic disciplines); application of individualized learning technologies; cooperation among par-
ticipants of the educational process (subject-subjective type of relations, training in small groups); subject-matter intensity
of the educational environment (authentic literature, audio- and video-authentic courses with the tasks that reflect the pecu-
liarities of the language, lifestyle, life, history, culture of the country of the language being studied).

To solve the gap between the educational process at a higher education institution and the professional activity of its
graduates the modernization of methodological conditions, which contribute to the formation of students' readiness for
the future profession is necessary. The paper contributes to the current understanding of translation education, especially
in the context of Ukraine, by investigating factors influencing the professional training of future translators, who are able
to match their behavior with the rules of behavior in foreign cultures, taking into account the cultural and social experience
of the country,whose language is being studied.

Key words: socio-cultural approach, future translators, foreign language communication, set of pedagogical condi-
tions, translators’ training.

CratTio NpUCBSAYEHO OAHIN 3 BaXKMBMX NpobrieM yOOCKOHAMNEHHs SIKOCTi BITYM3HSHOT BULLOI OCBITU — NUTAHHIO NOJ0-
NaHHA PO3PMBY MiXX OCBITHIM NPOLECOM MiArOTOBKM CTYAEHTIB-NepeknafadiB i iXHbo ManibyTHLOK NPOGECINHOW Aisnb-
HicTio. MeTa cTaTTi nonsrae B po3pobui Ta TeOPETUKO-METOAOMOMNYHOMY OBrpyHTYBaHHI cUCTeMM NPodeCinHOT NiAroToBKM
CTyAEHTIB — ManbyTHiX nNepeknagaviB Ha OCHOBI COLOKYNbTYPHOIO Migxody. AHania peaynsraTiB 4OCNIOKEHHS AaB 3MOry
aBTOpPaM BUOKPEMMWTM KOMMIEKC NeJaroriyHnx yMoB, siki oOpMYIOTb FOTOBHICTb CTYAEHTIB 40 MaibyTHLOT NepeknagawbKkol
AiANbHOCTI Ha OCHOBI coLiokynbTypHOro nigxody. CyyacHa npodeciiiHa niarotoBka nepeknaaavis noBuMHHa 6asyBatuncs Ha
COLIiOKYNLTYPHOMY Miaxogi, Wo A03BOSSE po3rnsaaati cucteMy hopMyBaHHA daxiBuiB 3 nepeknagy y BUrnagi CyKynHoCTi
negaroriyHnx ymoB, Lo 3abe3nevyioTb PO3BMTOK ii KOMMOHEHTIB. Komnnekc negaroriyHMx ymoB, ki )OPMYOTb rOTOB-
HICTb CTyAEHTIB 40 NPOMECINHOI AiSnNbHOCTI Ha OCHOBI COLIOKYNLTYPHOIO Niaxoay, nepeadavae MiknpeaAMETHY iHTerpaLito
B NPOLECI HAaBYaHHS iHO3EMHOI MOBM (B3aEMO3B'A30K | B3AEMOBMINB iHO3EMHOI MOBW | B1OKY KynbTYPOMOriYHUX i rymaHi-
TapHUX OUCUMNIIH); 3aCTOCYBaHHS TEXHOMONiN iHAMBIAYaNbHOTO HaBYaHHS; CMiBPOBITHULITBO Y4aCHMKIB HaBYarbHOIO Npo-
uecy (cy6'eKTHO-CYB'€KTHUI TN BIZHOCUH, HABYAHHSA B ManoYMCENbHUX rpynax); NpeaAMETHY HACMYEHICTb HaBYanbHOro
cepefoBuLLa (aBTEHTUYHA niTepaTypa, ay4io- i BiAeOo ayTeHTIYHi Kypcy i3 3aBoaHHSaMM, ski BigobpaxaroTb 0cobnmBocCTi
MOBM, NOBYTY, XUTTS, iCTOPIi, KynbTYpy KpaiHW, MOBa SIKOi BUBYAETLCS).

[na nogonaHHs po3puBy MiX HaBYanbHUM MPOLECOM Y BULLOMY HaBYanbHOMY 3aknagi Ta npodecinHO LifnbHICTO
MOro BMMYCKHUKIB HEOOXiAHA MogepHi3aLis METOOUYHMX YMOB, SKi CMPUSOTE (POPMYBaHHIO FOTOBHOCTI CTYAEHTIB 40 Mali-
OyTHLOI Npodpecii. CTaTTs NOrMMGMDE Cy4acHe Po3yMiHHS NepeknagaLbKoi OCBiT, 0COONMBO B KOHTEKCTI YKpaiHu, Wwns-
XOM AOCMiMpKeHHs hakTopiB, L0 BNNMBaOTb Ha NPOMECINHY MiAroToBKY ManbyTHIX nepeknagadis, ski 34aTHi y3rognTtu
CBOI MOBELiHKY 3 MpaBunaMu NoBefiHKM B iHO3EMHUX KyMnbTypax, BPaxOoBYHUM KyNbTYpHI 0COBNMBOCTI Ta couianbHWn
[OCBIf KpaiHW, MOBa SIKOi BUBYAETHLCS.

KntouoBi cnoBa: couiokynsTypHUI nigxig, ManbyTHi nepeknagadvi, iHLOMOBHa KOMYHiKaLlisi, KOMMNEKC NefaroriYHux
YMOB, HaBYanbHWI NpoLecc NiAroTOBKU Nepeknagjadis.

Introduction. Modern Ukrainian society is going
through a series of complex socio-cultural transfor-
mations affecting all aspects of its life, and profound
changes in the social, political, economic life of the
country have a significant impact on the development
of the educational system. New social needs have led
to a change in the educational paradigm due to the
trend of its humanization, which requires the devel-
opment of the creative potential of the individual,
active implementation of modern innovative technol-
ogies in high school, which would ensure the train-
ing of specialists for professional activity in a world
without borders. This globalized world dictates its
own requirements for the quality of training of future
translators, which requires the selection and acquisi-
tion of a professional context, the content of which
integrates the terminology and information about
the socio-cultural specificities of foreign language
communication. This necessitates language train-
ing of students — future translators on the material
of authentic texts, which cover a wide range of writ-
ten and oral messages, reproduced by native speak-

ers and borrowed from their communicative practice.
Knowing and understanding of the behavior meaning
of a particular culture representatives contribute to
understanding the mission of the translator — com-
municating with a sense of responsibility and peace-
keeping duties to achieve intercultural understanding.

Analysis of the research and publications
on the issue under consideration. In this context,
the analysis of psychological, pedagogical, and
linguistic literature indicates that the training of
translators requires additional study, since the
translator's activity requires mastering foreign
language as a communication tool and as a tool
for achieving intercultural understanding, which
reinforces the importance of the socio-cultural
approach to the students' professional competence.
In determining the content of training for transla-
tors at institutions of higher education, researchers
address various aspects : formation of readiness of
foreign language students for translation activities
[1; 2]; socio-cultural training of future translators
by means of folk pedagogy [4]; formation of pro-
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fessional and communicative competence of future
translators [3-6]; interdisciplinary basics of funda-
mental linguistic training of translator [6-7]; shap-
ing of professionally important translator skills of
students in the process of training at the institutions
of higher education, [8-10]; formation of profes-
sional orientation of future translators in the system
of higher education [11]; professional formation of
future translators in the process of higher education
[3]; contextual approach in the process of forming
professional competence of future translators [4];
pedagogical conditions for forming the basis of pro-
fessional competence of future translators [7].

The formation of the socio-cultural component
of translation competence is considered as one
of the main goals of translation training. Modern
concepts of teaching translation in a language higher
education institution consider the socio-cultural
component of translation competence, on the one
hand, as an integral component of professional
training of translators, and on the other hand, as a
basis for effective development of such competence.
In the general theory of teaching foreign languages,
the problem of forming a socio-cultural component
is not new. It was considered in the works of many
scientists [1; 5; 6; ; 8; 11]. However, the same cannot
be said of the methodology of teaching translation, in
which this issue has not received due attention, given
the practical lack of in-depth research in this area.
This situation significantly hinders the development
of theory and practice of translation training.

So the role and significance of socio-cultural
approach in the system of professional training of
translators has not yet been the subject of a separate
study.

Stating the task. Thus, the aim of our research
is the development and methodological substantia-
tion of the professional training system of students —
prospective translators on the basis of socio-cultural
approach.

Results and discussion. The conditions of the
constant expansion and deepening of intercultural
communication in the modern world in general and
in Ukraine in particular, have led to the reform of
foreign language education, its content based on
UNESCO recommendations on education for peace,
respect for human rights, orientation on the dia-
logue of cultures. The humanization ideas of educa-
tion necessitate the solution of the main tasks: the
development of students' conscious attitude to them-
selves as a cultural and historical subject; enriching
their worldview; formation of social responsibility;
training in self-analysis of their own actions.
Successful implementation of these tasks is possible

in the process of professional education, which is
based on a socio-cultural approach.

Culture is studied by practically all social sciences,
but the "mediator" and "consumer" of culture is,
first of all, the sphere of education, the purpose of
which is to provide individuals with cultural values,
which contribute to the development of their skills.
Thus, the role of culture in the educational paradigm,
including in the linguistic sphere, is strengthened.
Communication in a foreign language involves an
understanding of cultural peculiarities and specifics
of the country being studied in common with
the culture of the native country. The concept of
modernization of domestic higher education requires
that the necessary conditions for achieving a new
quality of professional education are intercultural
communication and, as a result, the formation of
socio-cultural competence. The expansion of our
country's presence in international organizations
has led to a demand for professionals with with
excellent command of foreign languages to carry out
translation activities.

However, the paradigm of current professional
education in the sphere of foreign language commu-
nication, deserving significant changes, requires the
resolution of the low tension between:

— the need for translators, which meets the social
demand, and the existing traditional language train-
ing of students;

- the current demands placed on the translator's
personality, on the level of his or her general linguis-
tic culture, and the lack of readiness for the transla-
tor's activity, which must take place in the context of
intercultural dialogue;

- the current practice of forming students' readi-
ness for translating activities and the need to identify
tools that ensure the formation of abilities to solve
specific professional tasks. The main contradiction
between the current system of training translators
in higher education institutions and the insufficient
level of applied pedagogical tools used to form social
and cultural competence of students — prospective
translators — especially needs to be solved.

The profession of translator requires a high level of
social and cultural competence, which is conditioned
by the normative behavior in difficult professional
situations that require translating in the context of the
intercultural dialogue. Socio-cultural competence,
as an indicator of readiness to perform professional
functions, sets a personal sense of activity, as there is
aabelief'in the feasibility of choosing the means of its
implementation. The professional training of future
translators, who are able to match their behavior
with the rules of behavior in foreign cultures, taking
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into account the cultural and social experience of
the country being studied, must be based on a socio-
cultural approach.

And it is possible if:

= the scientific concept of the students’ profes-
sional training has been specified;

= the specificity and peculiarity of the translator's
activity has been determined;

= the possibility of applying the socio-cultural
approach to the professional training of students —
future translators has been substantiated;

= pedagogical conditions that contribute to the for-
mation of students' readiness for the translation activ-
ity has been revealed;

= the system of the practical training of the young
professionals in translation on the basis of socio-cul-
tural approach has been developed.

The modern translator has to deal with manifesta-
tions of various themes and styles. On the one hand,
translators work with texts authored by outstanding
masters of the word, who use rich language resources,
make extensive use of catchphrases and quotations,
allusions to popular anecdotes and mythological
stories, children's poems, and Bible sayings. On the
other hand, sometimes translators have to work with
careless texts, the authors of which do not logically
and clearly present their own opinions, including
mstructions for use of devices, technical documen-
tation, etc. [5; 6]. Only knowledge of the topic and
context and the availability of relevant knowledge
can help the translator in such cases.

The correlation of different types of knowledge
determines the individual picture of the translator’s
world , which is a condition for the successful imple-
mentation of interlingual and intercultural commu-
nication. Accordingly, the completeness degree of
the knowledge system (background, thematic, con-
textual, terminological one) determines the degree
of development of the translation competence socio-
cultural component.

An important prerequisite for learning translation
is the awareness of the need for future translators to
be in two different socio-cultural areas at the same
time. In order to realize the mediating function of
translation and preserve the influence of the original,
the translator must recognize socio-cultural informa-
tion in the original, and then find ways to implement
it in translation. The translator will cope with this
task only if he is able to quickly coordinate the infor-
mation and social components of the planes of the
two cultures. It is equally important to understand the
in-depth content of the original text, which is pos-
sible only if there is a sufficient amount of knowledge
of contact cultures, as well as appropriate adaptation

of the original text, depending on the recipient [28].
These factors are important components of the socio-
cultural component of translation competence [1; 2].

An important prerequisite for learning translation
is the awareness of the need for future translators to
be in two different socio-cultural areas at the same
time. In order to realize the mediating function of
translation and preserve the influence of the original,
the translator must recognize socio-cultural informa-
tion in the original, and then find ways to implement
it in translation. The translator will cope with this
task only if he is able to coordinate quickly the infor-
mation and social components of the planes of the
two cultures. It is equally important to understand the
in-depth content of the original text, which is pos-
sible only if there is a sufficient amount of knowledge
of contact cultures, as well as appropriate adaptation
of the original text, depending on the recipient [8].
These factors are important constituents of the trans-
lation competence socio-cultural component [1; 2].

Based on the above, we can conclude that the
process of teaching translation must take place in the
context of "dialogue of cultures", i.e. adaptation of
future translators to another kind of culture. Thus, the
socio-cultural component of the translator's compe-
tence includes a system of culture-specific knowl-
edge (background, topics, etc.) and the appropriate
terminological units, which denote the concepts
that belong to the mentioned system. Therefore, the
importance of determining the list of fields and the
selection of authentic representative texts, which
would satisfy the need of mastering the maximum
possible amount of background knowledge and ter-
minology contributing to the socio-cultural compo-
nent of the literary competence of the future transla-
tors, 1s evident.

The socio-cultural aspect of translation teaching
requires the development of a new model in the
learning process, taking into account the importance
of a socio-cultural component. The sociocultural
component acts not only as a means of professional
development of the future translator for intercultural
communication — the ultimate goal of language
training and applying. It effectively acquires
knowledge and skills in his future translation
activity, determines the education of his personality.
Didactics of translation will integrate different
approaches of goals, content, principles and learning
technology. The domestic linguistics achievements
can be successfully used in translators training.
The proposed model of students' preparation for
translator activity allows to integrate modern
didactic approaches such as personal activity and
socio-cultural ones into the process of teaching.
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Socio-cultural approach is a concept that fixes the
understanding of culture as a wide range of social
phenomena, which are the results and means of social
functioning and development. Because in the modern
period it is cultural factors that determine both the
economic potential of society and the stability of
the political system, as well as the ecological and
demographic systems. The socio-cultural approach
demonstrates the process of intercultural interaction
because of connection not only with the concepts of
general or national culture but also with the customs
of the social sphere, with the stereotypes of everyday
life. A similar approach is implemented in the
educational process as the communicative methods
that provide consideration of linguistic activity
within social and cultural contexts. The approach is
realized in consideration of extra-linguistic factors of
the communicative act and the use of native speakers’
authentic samples of the language.

Conclusions. To solve the gap between the edu-
cational process at a higher education institution and
the professional activity of its graduates the mod-
ernization of methodological conditions, which con-

tribute to the formation of students' readiness for the
future profession is necessary. Modern professional
training of translators should be based on a socio-
cultural approach that allows to consider the transla-
tors’ training system as an aggregate of pedagogical
conditions that ensure the development of its com-
ponents. The combination of pedagogical conditions
that form students' readiness for professional activity
on the basis of socio-cultural approach provides for

= interdisciplinary integration in the process of
foreign language teaching (interconnection and inter-
play of foreign language and cultural and humanistic
disciplines);

= application of
technologies;

= cooperation among participants of the educa-
tional process (subject-subjective type of relations,
training in small groups);

= subject-matter intensity of the educational
environment (authentic literature, audio- and video-
authentic courses with the tasks that reflect the pecu-
liarities of the language, lifestyle, life, history, culture
of the country of the language being studied).

individualized learning

REFERENCES:
1. beceniHa €. B. KoHuenTyanbHa Mogenb npodecinHoi NiAroTOBKM KOHKYPEHTOCMPOMOXHUX Nepeknagaqis
B ymoBax auBepcudikauii Buwoi ocsitn URL: http://www.nbuv.gov.ua/portal/Soc_Gum/Pfto/2009_3/f iles/ped_
2009 _03_07_Besedina.pdf (gata 3BepHeHHs:: 10.12. 2021).
2. IBaHuupka H.B. ®opMyBaHHA nepeknagaubKoi KOMMNETeHLii B acnekTi BUKOPUCTAHHSA HOBITHIX iHpopMaLlin-
HWUX TexHomnorin. EnekmpoHHe Haykose sudaHHs mamepianie IX MixHapoOHOI HayKoB0-NpaKmMu4YHOI KOH¢hepeHuii
"Tymariam ma ocsima”. BinHuua, 2006. Ne 10. URL: http://conf.vstu. vinnica.ua/ humed/2006/ txt/06inbnit.php.

(nata 3BepHeHHs: 12.09.2021)

3. Mupawm I.3. Mpodeccus : nepesoguuk. K. : Huka-Uentp, 1999. 144c. 4.Hento6buH J1.J1., I.T. XyxyHu. Hayka o
nepeBofe (MCTOpUSi M TEOPUS C APEBHENLIMX BPEMEH [0 Hawumx gHen) : y4eb. nocobue. M. : dnunta : MINCK, 2006.

416 c.

4. Yepepnuuenko O. |. MNpo moBy i nepeknaz : MOBa B COLOKYNLTYPHOMY MPOCTOPI, Nepeknag sk MixKKynbTypHa

komyHikauis. K.: Nn6igp, 2007. 247 c.

5. Ceave H. Competences for professional translators, experts in multilingual and multimedia communica-
tion. EMT expert group. 2012. Vol. 36, Ne 5. P. 561-570. URL:http ://ec .europaeu/ dgs/translation/ programmes/
emt/ key_documents/emt _competences_translators_en.pdf. (Last accessed: 02.02.2022).

6. Gile D. Basic concepts and models for interpreter and translator training . London: John Benjamins Publishing

Company, 2009. 283 p.

7. Klaudy K. The role of translation theory in translator training. European Masters in Translation: website.
URL:http: //ec. europa. eu/dgs/ translation/ programmes /emt/conferences/2006_2008/emt2006_handout_klaudy

en.pdf. (Last accessed: 02. 02.2022).

8. Newmark P. Non-literary in the light of literary translation. The Journal of Specialized Translation. 2014. Issue
01. pp. 8-13. URL: http:/ /www .jostrans .org issue01/art_newmark.php. (Last accessed: 19.01.2022).

9. Rubrecht Brian G. Knowing Before Learning:Ten concepts students should understand prior to enrolling in a
university translation or interpretation class. Translation Journal. 2015. Vol. 9, No.2.P. 561-570. URL: http:// transla-
tion journal .net/journal//32edu.htm. (Last accessed: 19.01.2022).

10. Tinsley Royal L. Guidelines for college and University programs in translator training. ADFL Bulletin.

2013. Vol. 4 No.4. pp. 15-21. URL:
bulletin_d_adfl 4 4 15. . (Last accessed: 19.01.2022).

http:// www .adfl.org/cgi-shl/docstudio /docs.pl?adfl_login&xurl=adefl_

167



