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Nowadays there exists plenty of opportunity to learn English and other foreign languages in active and creative way
and to learn to use a foreign language to communicate with others and to search information that is needed. At the very
first stage of learning a foreign language any pupil or student realizes that a language code exists. And it might be the first
challenge both for a student and a teacher. People have different abilities and recourses, and ways of learning vary
from person to person. All language teachers are familiar with this problem, and that is the reason for writing the given
article just to suggest some approaches and methods of teaching reading techniques that might be helpful for teachers
of foreign languages. The first challenge that a new learner comes across is the graphical presentation of letters that
do not exist in a mother tongue. The second one is different transcription symbols. And the last one is the process
of making sounds (training of unfamiliar articulation of foreign and strange sounds that can be time consuming). Here
in the article are analyzed various methods of teaching reading techniques. Considered are the main operations lying in
the basis of formation of reading techniques, as well as the classification of types of reading. Suggested is correlation
of qualitative and quantitative detection of exercises aiming to form reading mechanisms. Theoretical issues are illustrated
with examples. Also given were the parameters of evaluation. It is shown that the process side plays an important part
in teaching techniques as its mastering ensures the content and sense side. Teaching is to be accompanied with active
individual work, aimed at mastering complicated skills at learning foreign languages. Also shown is the role of reading
for mastering various lexical pronunciation and grammar skills. It also helps to acquire speaking and listening abilities.
Attention is given to mental processes and mechanisms that define reading as a cognitive process. Also is highlighted
the necessity of systematization of reading exercises used according to their aim to form reading mechanisms and according
to the stages of study.

Key words: teaching reading technique, reading as a type of language activity, text requirements, working methods,
reading comprehension control.

HuHi € 6e3niy MOXNMBOCTEN aKTUBHO | TBOPYO BMBYATK @HIMINCBKY Ta iHLWi iHO3EMHI MOBU, @ TAKOX HABYUTUCS BMKO-
PUCTOBYBaTK iHO3EMHY MOBY NS CRifIKyBaHHA # MOLLYKY HeoOxiaHOi iHdbopmadlii. Ha noyatkoBii cTagii BUBYEHHS iHO-
3eMHOi MOBM OyOb-SIKMIA yYeHb Ai3HAETbCHA NPO Te, WO iCHye MOBHWMIA kod. Lle Moxe ctaTv nepLuoto 3aBagol siK Ans
CTyAeHTa, TaK i Ana BuMknagada. Cnig BpaxoByBaTy, LLO NIOAM MatoTb pisHi 34ibHOCTI Ta pecypeun. Buknagadam 3Hanoma
us npobrnema, KOTpa BM3Ha4Mna i MeTy CTaTTi — 3anponoHyBaTV AesKi Niaxoau Ta METOAU HaBYaHHS TEXHIKM YMTaHHSA
iHO3EMHOIO MOBOI (30KpeMa aHrmifcbKo), SKi MOXYTb CTaTW B Harodi MOMoAvM BUKMagadam iHo3eMHuX MoB. Meplua
CKINafHiCTb, i3 AKOK CTUKAETLCA MoYaTKiBeLlb, WO BUBYAE MOBY, — Le rpadivHa npeseHTaLis 6ykB, AKUX HEMAaE B PiOHIn
MoBi. [lpyra — e pi3Hi CUMBOMM TPAHCKPUNLIT Ta NpaBuna YuTaHHA. Ml ocTaHHS — Le npouec 0OBOMOAIHHSA BUMOBOLO 3BYKIB
(TpeHyBaHHs apTUKyNAUii iIHO3EMHUX | HE3BMYHMX 3BYKIB MOXe 3aiimMatu 6arato yacy). Y Ui cTaTTi npoaHanizoBaHo pisHi
METOAM HaBYaHHS TEXHIKM YMTaHHSA. PO3rnaHyTO rofioBHi onepadii, Wo nexarb B OCHOBI (DOPMYBAHHSA TEXHIKM YNTaHHS,
a TaKox knacudikauito TUNiB YMTaHHS. 3anponoHoBaHO GanaHC MiX SIKICTHO Ta KinbKiCTo BNpas, CNPsIMOBaHMUX Ha dop-
MyBaHHS1 MexXaHi3MiB YnTaHHs. TeopeTnyHi npobnemu NpointcTpoBaHO Npuknagamu. Y ctatTi NpeacTaBneHo napaMmeTpu
OLHIOBaHHS Ta NPOAEMOHCTPOBAHO, L0 HaBYaHHS MOBUHHE CYMPOBOMXYBATUCSA aKTMBHOW iHAMBIAyanbHOK poboTOoH,
CMPSIMOBaHOI0 Ha MOKPALLEHHS CKMagHWX HaBWYOK Nif Yac BMBYEHHS iHO3EMHOI MOBM. TakoX MOKa3aHO pofb YUTaHHS
NS BOOCKOHANEHHS NMEeKCUYHUX | rpaMaTUYHMX HaBMYOK, BUMOBMU, LLO AOMOMarae nokpallyBaTu i po3BMBaTH 30aTHICTb
roBOpUTK Ta YyTuW. Y cTaTTi yBary Oyno 3BepHEHO Ha AesKi MeHTarnbHi MPOLECH i MEXaHI3MU, SIKi BU3HAYaKOTb YMTAHHS
AK nisHaBanbHUI npouec. MiakpecneHo HeobXigHICTb cucTemaTu3aalii Bnpas, KOTPi BUKOPUCTOBYHOTLCS BIiAMOBIAHO A0 iX
MeTW, a came: (POpMyBaHHSA MeXaHi3MiB YNTaHHS Ha Pi3HWUX CTaAisAX HaBYaHHS.

Knio4yoBi cnoBa: TexHika YMTaHHS, YATaHHA SK Pi3HOBMAO MOBHOI aKTMBHOCTI, BUMOIM OO TEKCTOBOro Marepiany,
mMeToam poboTu, KOHTPOSb PO3YMiHHS MPOYMTAHOTO.

Formulation of the problem. Traditionally metho-  are to speak about reading, then an ability to apply
ds of teaching foreign languages (hereinafter: FL)  various techniques for extracting the required text
imply formation of language and speech skills. f we  information and their adequate application, depend-
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ing upon the task can be mentioned. Still, it is cer-
tain that reading technique is the basis of all such
skills. Inability to adequately develop it or when it
is not automatic enough inevitably leads to the situ-
ation when all reading technologies and method are
at stake. It is understood that skills are primary in
their nature while abilities are of secondary, so, it
is evident that at the initial stage of teaching how to
read in a foreign language the main goal could be for-
mation of reading technique, i.e. “procedural plan”.

Presenting main material. Reading technique —
is students’ ability to unite the studied material into
sense groups (syntagmas) by sound and letter corre-
lations and develop them with appropriate intonation.

The following operations lie in the basis of forma-
tion of reading technique:

— correlation of a visual / graphic image of a read-
ing unit with its auditory, speaking and visual image;

— correlation of auditory, speaking and visual
images of speaking units with their meanings.

Teacher’s task at formation of reading technique is:

— to leave out as early as possible an intermedi-
ate stage of reading uttering by establishing a direct
correlation between the graphic image of speech
units and their meanings;

— to steadily increase a unit of comprehended
text until it is equal to syntagma by the end of the first
year of study;

— to develop standard reading with observation
of specified rate, stress standards, pause formation
and intonation.

At the initial stage formation of reading technique
is mainly a tutorial means. The principle of verbal
advance is one of the key methodical principles, it
means that acquaintance with words visual patterns is
to take place after their auditory and motor patterns.
The work at reading technique should commence
with formation of students’ grapheme-phoneme
correlations.

The following difficulties exist on the way
of teaching grapheme-phoneme correlations:

— existence of different correlation systems in
mother tongue and foreign languages (external lan-
guage interference);

— difference between graphic and sound systems
of a foreign language (internal language).

— These difficulties are caused by the following
main reasons:

1. Alphabet difficulties. Three groups of letters
may be distinguished:

— letters fully coinciding with letters in the mother
tongue (ABCOPKTHM);

— letters with only partial coincidence (Y UD);

— completely different letters (QZFW1J);

— coincidence in letters can be a source of addi-
tional difficulties, as they may render different sounds;

— head letters may coincide while small letters
may not (T —t).

Mastering Latin alphabet may sufficiently be
accompanied with interfering influence of the mother
tongue in the domain of graphics and phonation.

2. Existence of other methods of sounds render-
ing (not typical for Russian and Ukrainian):

— application of two letters for just 1 sound (th,
sh, ng);

— dependence of vowels pronunciation upon
the types of their position in stressed syllables;

— frequent lack of coincidence of the number
of phonetic and spelling syllables in a word [teibl];

— no clear connection between sound and letter,
the same letter or a combination of letters are often
used for designation of different sounds (c, g, th,
[0:] — or, aw, all).

— —As a rule an analytical-synthetic method
of teaching reading technique is used at schools.
Pupils are taught some reading rules (regularities
of letters-sound correlations), word analysis is used
for practical mastering, the word being decomposed
into syllables with its subsequent automatic percep-
tion. However, in English not all regularities could be
summarized into the rules available for learners. In
this case, memorization could be reached by multiple
repetition or reading.

At the initial stage frequently met words are
learnt, which are irregularly read: (ha[ei]ve, ma|ei]
ny, g[djlirl, pu[,]t, o[3u]ne).

There exists another method of teaching read-
ing technique — “key words method”, in which key
words are accompanied with colour signals, indicat-
ing sufficient signs of recognition of similar words by
groups, promoting memorization of a graphical pat-
tern of words of a particular type (high, light, night,
sight, fight).

The following
distinguished:

— sound reading;

— syllable reading;

— reading of whole words.

The latter two methods are typical to English.

The system of reading skills formation:

1. At the beginning of studies children learn con-
sonants and the sounds they may contain. The letters
are presented not in the alphabetic sequence, accord-
ing to the frequency of their appearance in speech
patterns, that children master.

2. Having learnt all consonants and enriched
their vocabulary and speech repertoire by means
of several communicative situations pupils start to

reading methods may be
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read vowels in different words. It is important that
reading should be based here on certain speaking
skills. Children read and write what they talk about.
Here a secondary mastering of speech patterns takes
place and speech skills are transferred to formation
of certain compensatory skills at reading. In this
case children read actual words while transcription
signs just help establish certain correlations between
graphical and sound patterns of different words. An
ability to read a word by its transcription signs is
very important, as it ensures pupil’s independence
and guarantees success in his / her individual work.
Though in our real life we never read anything writ-
ten in transcription symbols. Simultaneously with
reading of separate words the work, aimed at increas-
ing the unit of comprehended text begins. Pupils read
words and word combinations and then sentences,
containing them or mini-texts, intended for training.
Such important components of reading technique,
like rate, intonation, stress, pauses and the like are
formed at that. It’s difficult to overestimate the role
of such exercises like individual or in chorus repeti-
tion of words in class or text.

There exist the following parameters of evalua-
tion of reading technique:

1) reading rate (the number of words per minute);

2) observation of stress regularities (sense, logi-
cal; an ability not to put stress on auxiliary words);

3) observation of the rules of pause making;

4) application of correct intonation patterns;

5) comprehension of the material read.

All parameters are equally important and deter-
mined the aggregate mark.

At the intermediate and senior teaching stages
reading technique is corrected and perfected. With
the objective of perfection of reading technique it
is desirable to do exercises at class, specified for
developing silent cursory reading, because pupils
cannot control their own rate or accelerate it when
they are engaged in individual reading. Loud reading
can be good phonetic exercising, promoting, in case
of its good organization development of speech skills
and abilities. One or two text passages should be used
for this purpose, a text part should be carefully drilled
with pupils, phonetic marking being used. A diagram
of teacher’s and pupils’ when working with texts
intended for reading.

Development of a mechanism for loud reading
with direct reading comprehension:

1. Oral advance. Learning lexical and grammar
material in oral speech exercises.

2. Teacher’s analysis of the text with determina-
tion of graphemes, which can may cause difficulties
for pupils.

3. Communicative orientation at reading and direct
comprehension of the material read by pupils.

4. Doing exercises for developing the skill
of quick distinguishing of graphic patterns of letters.
For example:

— read the letter;

— find a capital letter, a small letter ... among sev-
eral ones;

— make up words from the following letters ... ;

— name the words beginning with letter ... ;

— show the letter corresponding to the sound etc.

Finding in a text words, word combinations with
given graphemes, pupils have to pronounce them.
For example:

— pick out the words, that are read according to /
not according to / the rule;

— read similar words;

— pick up the words with a particular grapheme;

— make up words, by writing the missing letters;

— look at the following words and find the differ-
ence in them;

— reading words, by a key word end the like.

Listening to a text model and making by the pupils
phonetic detachment of the text with control of its
comprehension.

Repeated listening to the text and uttering speech
patterns in pauses with a specified task.

Revelation and correction of mistakes, made by
the pupils while reading the text on the basis of imita-
tion and the rules.

Syntagmatic text reading, following the speaker /
the teacher / supported by the text.

Individual reading and reading in chorus with
simultaneous execution of a communicative task,
aimed at understanding of the material read.

Control loud reading of the text by separate pupils.

Summing up and giving marks to the pupils for
their reading technique.

Reading as a type of speech activity is a process
of perception and energetic processing of informa-
tion that is graphically coded in accordance with
the system of one or another language.

Two plans may be distinguished in reading, like in
other type of activity:

The contents (components of the contents i.e.
what is the text about);

The process (elements of the activity, i.e. how it
should be read and pronounced).

It should be noted that the first plan always occu-
pies the main part. The content of an activity primar-
ily means its task — i.e. the result at reaching of which
it is aimed. For reading this task is revelation of sense
connections-understanding of a speech product, rep-
resented in a written form (the text).
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You may address to a book, pursuing different
objectives: sometimes you may need to know just
what it is about in other cases you may need to know
its author’s ideas etc., so the desired result is always
different. The character of comprehension (the
degree of its completeness, its depth and precision)
of the read material depends on the reading objec-
tive. It determines, in its turn, in what way it is going
to be read: slowly or quickly, carefully reading each
work or passing certain sections of the text, re-read-
ing some text passages or looking through pages in
a “diagonal” way. In other words the process of read-
ing is not anything stable or constant it changes,
under the influence of the reading task: a reader
wants to achieve the goal in the easiest and most
economic way, just like in other human activity. The
more experienced the reader is the better he / she ful-
fills his / her task. His / her reading possesses a flex-
ible character. Flexibility is a distinguishing feature
of an experienced reader.

A mature reader is a person, who is capable
of realizing a particular type of speech activity, due
to his / her ability to select every time the reading
type, adequate to the task he / she is facing, it allow-
ing him finding a quick and correct way of solving
it, due to complete automation of his / her technique
skills. Reading is a task and means of teaching for-
eign languages.

Mastering reading skills in F.L. is one of the prac-
tical tasks of this subject at secondary schools, i.e.
pupils are supposed to master reading as a means
of reaching information. Reading has also educa-
tional and pedagogical objectives. Reading is a good
way to execute the cognitive language function
and a careful selection of texts gives an opportunity
to use the information that they contain for extension
of pupils’ outlook. It also may have some pedagogical
tasks. Reading helps develop the skills of language
observation and the pupils are taught to pay greater
attention to language expression of their thoughts.
Reading is also a means of quicker mastering lan-
guage and speech material of the language studied.

Reading has some links with psychic processes:

— memory;

— thinking (comparisons, generalizations, analy-
ses, synthesis, abstractions etc.);

— internal repetition;

— sense anticipation (anticipation at the levels
of words, sentences, sense anticipation).

Reading possesses the following psycho-physio-
logical mechanisms:

— perception;

— finding sound-letters correlations;

— anticipation;

— internal repetition;

— understanding and comprehension;

— detachment of sense landmarks.

Visual, speech motor and hearing analyzers are
used in reading.

Like other types of speech activities it has three
stages:

— motivational-impulsive (leading to the neces-
sity to read);

— analytical-synthetic (mechanisms);

— executive (execution of the task set).

Nowadays there is no shortage of texts. The prob-
lem is how to select convenient tuition materials. To
do it, it is necessary to determine the contemporary
authentic texts. In this work we will restrict ourselves
to most important ones.

Many scholars stick to the opinion that the vocab-
ulary of pupils at the initial teaching stage does not
allow to create interesting texts, having a lot of cog-
nitive materials. There the text represent but a set
of logically connected sentences. Still, we firmly
believe that we practically can’t do without them.
That is why it’s important to stuff theses texts with
appropriate communicative tasks, to be done when
working at them. It is desirable that they should be
connected with the sense part of the material read,
making a pupil think, revealing his / her personality
and applying his / her life experience.

From the very beginning of teaching reading
skills it is vital to cultivate certain culture of reading,
i.e. teach to begin working with a text, what is to be
done next and in what way such work is to be ended.

Silent reading is a principle means of acquir-
ing information. It may be described as application
of the developed pronouncing, lexical and gram-
mar skills for getting some information from a text.
It is highly advisable, whenever it is possible, to
teach how to work with a text, even at initial tuition
stages to teach how to read the text title thoughtfully
and anticipate what will it be about. They won’t
be always be able to do it judging by the text title
only, so, in this case, their attention should be paid
to the first passage of the text, thus teaching them
to be able to extract the main ideas of the mate-
rial they are reading. Next important ability is
an ability to reduce text, i.e. an ability to render
the essence of the text, using limited number of sen-
tences. Finally, there comes an ability to interpret
the digested material. These abilities can naturally
be started the initial stages. If pupils manage to mas-
ter reading, practically as a type of speech activity,
i.e. are able to find out the required information it
will help solve educational, pedagogical and cogni-
tive tasks. Silent reading is checked after text tasks,
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which allow revealing of correct comprehension
of the read material. For example, they may answer
questions, find in the text and read aloud answer,
find in the text and read aloud 2-3 sentences, in
which there is a description ... (what is described
is indicated), select sentences from the text, in
which ... is described, select 4-5 sentences, that
render the main idea of the text etc.

Conclusions. The process side plays an important
part in teaching techniques as its mastering ensures
the content and sense side. Teaching is to be accom-
panied with active individual work, aimed at master-
ing complicated skills at learning FL. Also shown
was the role of reading for mastering various lexi-
cal pronunciation and grammar skills. It also helps to
acquire speaking and listening abilities.
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Odoyenm xkagpedpu aneniticokoi ginonozii

JIvgiscbko20 Hayionanvnozo ynieepcumemy imeni leana @panka

Y ctatTi Ha mMaTepiani okpeMux NPO30BMX TBOPIB aHIMINCbKUX NMUCbMEHHWKIB 3’ACOBaHO nparMatuyHy eekTUBHICTb
XYOOXHBOIO TEKCTY, L0 NepeBaxHO OyayeTbCa Ha KOMMMEKC CTUNICTUYHMX MPUINOMIB, SKi aBTOP BUKOPUCTOBYE ANs pea-
nisauii cBOIX eMOUIAHNX | MUCNIEHHEBKX iHTEHLiN. Cepen CTUNICTUYHUX NPUIOMIB eMdasa 3aiMae LieHTpanbHe MicLe.

Emdasa gk CTUniCTUYHMI NPMINOM CTBOPHETHCH OAUHULSIMU Pi3HUX PIBHIB MOBW, OXOMITIOKOYN TaKOX NEKCMKO-hpaseo-
noriyHui. Mepeaycim hpa3eonoriyHi oguMHWLI 3aBASKM NPUTaMaHHin im 06pa3HOCTI, CEMaHTUYHI BONSIAHOBOCTI Ta rHyu-
KOCTi BinbLue, HiX iHWi 3HAKW, CXUIbHI A0 CTUMICTUYHOMO (DYHKLOHYBAHHA B AMCKYPCi Ta 4acTO 3aCTOCOBYHTLCA AnS
CTBOpPeHHs emdasu. Libomy, 3okpema, cnpusie Ton akT, Lo BCi 6e3 BUHATKY hpa3eonorivHi oguHuLi MaroTb EKCpecuB-
HiCTb, CTYNiHb SKOI BU3HA4YaeTbCA 0cobnmMBocTAMU hpaseonoriyHoi KoHoTaLi, a came HabopoM HOMIHATUBHO 3aKpiNeHNX
03HaK, TaKUX sIK OLIHOYHICTb, EMOTMBHICTb Ta IHTEHCUBHICTD.

TakuM YMHOM, HOMIHaTVBHA IHTEHCUBHICTL Ta eMcbasa, abo CTUMICTUYHA IHTEHCUBHICTb, NPOTUCTABNSAKOTLCS SIK MOBHI
Ta MOBMEHHEBI ABMLLA BiAMOBIAHO. AK 00’ €QHYOYY NaHKy MOXEMO po3rnagati aBuLLe iHTeHcudikaLii — AuHaMiYHUIA Npo-
Liec, BHACMIOOK SIKOTO HOMIHATMBHO 3aKpinneHi o3Haku geHoTata HabyBaloTb A0AATKOBOI SICKPABOCTI, aKLEHTYIOTbCS,
a 0MHULSA, KOTPa BUKOPUCTOBYETLCS, HabyBae HOBOrO 3apsay eKCNpPeCcUBHOCTI.

IHTeHcuikaLia 3aBxan CynpoBOAXYE OKasiHarnbHY HOMiHALLKO, OCKIfbKM OKasioHaniaM MPUBHOCUTL Y KOHTEKCT ene-
MEHT HOBM3HW, LLIO BXXe caMe No cobi mpyuBepTae yBary untadya i, 3po3ymino, cnpusie 6inbLuii ekcnpecmBHOCTI TekcTy. Cuna
CTUNICTUYHOTO eCOEKTY, sika CTBOPHOETLCS, 6E3M0CcCepeaHbO 3aneXunTb Bif CKNagHOCTI NEPETBOPEHHS, 0COONMBO KON BOHO
CKEPOBYETLCSA Ha OHOBIEHHS (ppaseonoriyHoi 0bpasHocTi. Ak 4OBOAATL NpoaHanisoBaHi Npuknaau, CTBOPEHHS Ha ba3i
dhpaszeonoriyHi oAMHMLI SCKPaBOro HecTaHAAPTHOrO 06pa3sy 3HAYHO MiABMLLYE iT MOXIMBOCTI sIK BUpPa3HOro 3acoby.

Knio4yoBi cnoBa: emasa, iHTEHCMBHICTb, EMOTUBHICTb, OLLIHOYHICTb, dopaseonoriyHa oguHmnus (PO).

119



